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This study compared perceptions of principals and assistant principals to examine
the skills and traits necessary for one to be successful as an assistant principal. Research
on the role of the assistant principal is limited. Over the last several years there have been
major reforms in education such as the No Child Left Behind Act of 2001 that constitute
a re-examination of all roles in K-12 schools. An online survey was used to gather data
from assistant principal and principals in the State of Mississippi.Overall, 9 out of the 10
variables are significant except problem solving in the second MANOVA which reports
the results of the comparison of the first year assistant principals and principals. This
variable showed no significant difference between assistant principals and principals in
regards to problem solving with a significance of .239. In each of these variables assistant
principals rated the skills as more important than principals. The results of this study
suggest that school districts and state departments of education should consider providing
more training for assistant principals and principals about instructional leadership.

DEDICATION
I would like to dedicate this research to my parents, Chesley Johnson (19352007), and Cecile Strickland Johnson (1939-2012). Both have taught me to always push
myself to be better and that becoming better at whatever you are doing is what living is
all about.

ii

ACKNOWLEDGEMENTS
I give thanks to my savior Lord, Jesus Christ for giving me the strength,
determination, and patience to follow this doctoral program through to the end. I am
thankful to him for bringing many great people and experiences my way during this
journey. To Dwight Hare, I appreciate all the advice that helped me complete the
dissertation. You were a great advisor and great man. It is with grief and sorrow that you
were not able to be here with us to see this work completed. To Dr. Jianzhong Xu, I
appreciate all the time and effort you have contributed in my efforts to complete the
dissertation. Without your help Dr. Xu this would not have been possible. Thank you for
deciding to work with me at such a crucial juncture in this process. I can never repay you
for all the wisdom and advice you have shared with me throughout this program. Also, I
would like to thank Dr. Debra Prince, Dr. Ed Davis, and Dr. Matt Boggan for serving on
my committee and providing many great ideas along the way. I would like to thank my
sunshine Sarah Kietzman for all of her advice and support over the final stretch of this
endeavor. Without your counsel and understanding this would not have been possible. To
all my other friends and family who have supported and encouraged me throughout this
endeavor I thank you from the bottom of my heart.

iii

TABLE OF CONTENTS
DEDICATION.................................................................................................................... ii
ACKNOWLEDGEMENTS............................................................................................... iii
LIST OF TABLES............................................................................................................. vi
CHAPTER
I.

INTRODUCTION .............................................................................................1
Problem Statement .............................................................................................2
Purpose of the Study ..........................................................................................2
Research Questions............................................................................................4
Rationale for Study ............................................................................................4

II.

LITERATURE REVIEW ..................................................................................7
Training..............................................................................................................9
Preparation Programs.......................................................................................12
Internships..................................................................................................16
Successful Leadership Programs ...............................................................17
Redesigning Programs ...............................................................................24
Mentorships................................................................................................26
Role of the Assistant Principal.........................................................................27
Instructional Leader .........................................................................................33
Redefining the Role .........................................................................................44
Co-Principalship ..............................................................................................47
Distributed Leadership.....................................................................................48
Summary of the Literature Review..................................................................50

III.

METHODOLOGY ..........................................................................................53
Research Design...............................................................................................53
Participants.......................................................................................................54
Instrumentation ................................................................................................56
Procedures........................................................................................................58
Data Analysis ...................................................................................................59
Reliability.........................................................................................................62
iv

IV.

RESULTS ........................................................................................................65
Position ............................................................................................................66
Demographics ..................................................................................................69
Years of Experience...................................................................................69
Other Administrative Experience ..............................................................70
How Many New Assistant Principals Have you Supervised in Your
Career.............................................................................................71
Findings Related to Descriptive Data ..............................................................71
Descriptive Statistics........................................................................................72
Research Findings............................................................................................73
Data Analysis ...................................................................................................76
Independent Variables ...............................................................................77
Dependent Variables..................................................................................77
Results..............................................................................................................77
1st Year Assistant Principals ......................................................................77
Assistant Principals with 2-5 Years’ Experience.......................................80
Summary ..........................................................................................................83

V.

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS...................85
Conclusions......................................................................................................89
Limitations .......................................................................................................98
Implications......................................................................................................99
Implications for Practice ................................................................................101
Research Implications....................................................................................103
Summary ........................................................................................................104

REFERENCES ................................................................................................................106
APPENDIX
A.

PERMISSION TO USE SURVEY................................................................114

B.

CURRENT STUDY SURVEY......................................................................116

C.

IRB APPROVAL PAGE ...............................................................................122

v

LIST OF TABLES
1

Reporting of Reliability Coefficients from Garduno 2009 ................................64

2

Survey Responses by Position............................................................................66

3

Response Rate of Participants by Years of Experience for Assistant
Principals and Principals ........................................................................68

4

Years of Experience for Assistant Principals and Principals .............................70

5

Distribution of Other Administrative Experience for Assistant Principals........70

6

Distribution of How Many New Assistant Principals Have You
Supervised in Your Career? ...................................................................71

7

Reporting of Reliability Coefficients for the Current Study. .............................74

8

Instructional Leadership Skills of Assistant Principals......................................75

9

Pearson Correlations, Means, and Standard Deviations Associated with
MANOVA 1(N=195) .............................................................................78

10

Group means and standard deviations for the five subscales of
instructional leadership (first MANOVA). ............................................79

11

Pearson Correlations, Means, and Standard Deviations Associated with
MANOVA 2. (N=195). ..........................................................................81

12

Group Means and Standard Deviations for the Five Subscales of
Instructional Leadership (Second MANOVA). .....................................82

vi

INTRODUCTION

Assistant principals and instructional leadership have not typically been
associated with each other. However, the role of all school administrators as an
instructional leader has gained national attention. A good description offered of the
assistant principal role:
The U.S. Department of Labor (DOL) describes the role of the assistant principal
as aiding the principal in the overall administration of the school such a simple
description for a job filled with complexity. Assistant principals may be responsible for
tasks that include scheduling classes, ordering textbooks and supplies, and coordinating
transportation, custodial, cafeteria and other support services. Responsibility for student
discipline and attendance problems, as well as health and safety matters, often rests on
the shoulders of the assistant principal. They also may offer personal, educational and
career counseling to students. (Techniques: Connecting Education and Careers, 2008, pp.
9-10)
According to Wong (2009), handling administrative and management details are
the role of an assistant principal as seen by principals. The assistant principal is typically
someone viewed as a learner being mentored by a principal. The assistant principal is
also seen as supporting and assisting the principal in the duties and tasks of managing the
school.
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Essentially, the assistant principal is the chief assistant to the principal in the
overall administration of the school. Wong (2009) stated: “In most of the principal ship
studies, the principal is the school leader and the vice-principal supports the principal as
his/her assistant” (p. 161).
Problem Statement
The role of the assistant principal is one that has been long overlooked in
scholarly research (Barnett, Shoho, and Oleszewski, 2012; Garduno, 2009; Wong, 2009).
Due to this, the position does not have a clearly defined role. One role associated with
this position that does not have a clear purpose is that of assistant principal as
instructional leader. Therefore, a need to examine this role and define its purpose is
needed.
Purpose of the Study
The purpose of this study was to determine what assistant principals need to be
successful as instructional leaders. A comparison of the perceptions of principals and
assistant principals of what is necessary to be successful as instructional leaders will
provide valuable information about what is necessary for success in an assistant principal
role. Principals are supervisors for assistant principals and can provide their perspective
about what is needed to be successful as instructional leaders. Also, many principals
served as assistant principals prior to assuming a principal ship and should be able to
offer insight from previously serving in an assistant principal role.
Assistant principals will provide the perceptions of those currently serving in the
role of assistant principal. This is important in order to determine what is needed to be
2

successful in the position of assistant principal. Comparing the perspectives of the two
positions will identify needs principals in a supervisory role deem necessary to be
successful and needs perceived as important by those currently serving as an assistant
principal. The comparison will also provide an indication of whether those serving as
assistant principals are offered sufficient opportunities to develop as instructional leaders.
Differences between principals and assistant principals of skills necessary to be
successful in an assistant principal position may or may not exist. This study will identify
differences among principals and assistant principals if they exist. This information can
be used to prepare future assistant principals. Differences between the principal and
assistant principal role are important because new insight gained from principals can help
prepare future assistant principals by incorporating new ideas in trainings and preparation
programs. Principals being the primary supervisor of an assistant principal know better
that anyone what they need from an assistant principal and what is needed to be
successful. Implementing new ideas in assistant principal training and preparation that
may be identified in this study can help future assistant principals.
Research on the role of the assistant principal is limited. Many studies that exist
on assistant principals focus on the roles and duties of assistant principals. There is a lack
of studies on the intricacies of being an assistant principal according to Kwan and Walker
(2008).
Since the 1980’s there have been many reforms in education that warrant studying
the role of administrators in schools according to Normore (2003). The assistant principal
can play a significant role in the overall success of their school. According to Wong
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(2009), further research and understanding of the role of assistant principal can help
principals and schools succeed.
Research Questions
1. Do principals and assistant principals have the same importance ratings for
subscales that are involved as assistant principals develop in assuming the
role of principal in regards to instructional leadership?
2. If there are significant differences between principals’ and assistant
principals’ importance ratings, on which skills are the ratings different?
3. If there are significant differences among those skills, which skills do
principals think are more important than assistant principals?
Rationale for Study
Reforms in education over the past decade have brought many Changes to K-12
schools across the United States. With these reforms, the roles and responsibilities of
people who work in schools have also Changed. One of these major reforms is the No
Child Left Behind Act of 2001 (NCLB). According to the Congressional Digest (2008),
federal aid to K-12 education in the United States has been authorized by the Elementary
and Secondary Education Act (ESEA). ESEA was updated and reauthorized as NCLB.
According to Cranston, Tromans, and Reugebrink (2004), schools and the roles of
people who work in them have Changed. One of the roles that have Changed is that of the
administrator. Now more than ever, principals and assistant principals must wear many
different hats and perform various duties. The authors explain that many reforms have
occurred in schools during the past decade. School-based management is one of these
4

reforms. According to the authors, the demands on principals as leaders at their site and
the impact of Change on the principal ship have been the focus of much research.
In professional literature, assistant principals are inadequately represented
according to Barnett et al. (2012).Although the principal ship has been researched
significantly, other administrative positions in the school such as assistant principal have
not.School leadership generally refers to the principal for many people. Historically,
assistant principals have been an educational resource that has not been developed to its
fullest potential.
The role of assistant principal in schools is one that has been largely overlooked
in professional literature and research. Kaplan and Owings (1999) noted over 10 years
ago that’
“In a review of 756 articles published between 1993 and 1999, only 8 articles, or
1 % focused on the role of the assistant principal” (p.81). According to Wong (2009),
scholars have long explored the principal ship in professional literature. Theprincipal ship
is important for study due to many Changes of administrative roles in school such as sitebased management. To Wong, the role of vice-principals (also known as assistant
principals) has not been researched extensively while the principal ship has received
much attention in recent years by scholars. Wong (2009) also noted the role of assistant
principal has been overlooked in research.
Kaplan and Owings (1999) discussed how vital the assistant principal can be in
distributing tasks and leadership throughout the school. The role of assistant principal has
been one that has not been clearly defined in schools. More clarity in the role of assistant
principal can help the principal and the school. Because of little research on the role of
5

assistant principals and Changes in administrative responsibilities over the past decade,
more research is needed. An understanding of the skills and traits that makes one a
successful assistant principal is important for principals and for schools.
Barnett et al. (2012) report findings that suggest assistant principals are often
expected to deal with instructional issues and feel insufficiently prepared. Instructional
leadership roles are often overlooked due to time and conflict management. The authors
also report that assistant principals are not provided adequate time to prepare for the role
of instructional leader by principals. A lack of development of knowledge and skills in
regards to instructional leadership has not been fostered in leadership preparation
programs or in their initial experiences in the role of assistant principal.
According to Celikten (2001), the reform movements of the 21st Century made it
increasingly important for educators to understand school level leadership. More
importantly, the reforms make it crucial that these leaders use their available human
resources to their fullest extent.
One way that assistant principals can greatly help the principal is through carrying
out assigned tasks. One of the roles that principals must carry out on a daily basis is that
of instructional leader. Instructional leadership is an area that assistant principals can help
the principal with day-to-day tasks and perform a vital service. Celikten (2001) stated “an
important element in the definition of the responsibilities of the assistant principal should
include the role of the instructional leader” (p. 67).
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LITERATURE REVIEW

Literature on assistant principals comes from peer reviewed journals and research
papers. For the purposes of this study, literature related to the role of assistant principal
regarding preparation, duties, and functions in the school were examined. The role of
assistant principals and their function in aiding the principal are also reviewed. In
addition to assistant principals, literature on principals was also reviewed. The four main
areas of literature included in this review are training to become an assistant principal,
role of the assistant principal, assistant principal as instructional leader, and re-defining
the role of assistant principal. The chapter ends with a summary.
In developing the theoretical framework for this study, the researcher began with
the overall topic of what skills assistant principals need to be successful. Literature about
assistant principals is limited and this is an area within the field of education that
deserves further research. After reviewing the broader role of assistant principals and
their function in aiding the principal, four main areas of literature were reviewed in
regards to assistant principals. Training to become an assistant principal, role of the
assistant principal, assistant principal as instructional leader, and re-defining the role of
assistant principal are the four main areas that are evaluated and discussed in the
literature review. From this review, it was decided by the researcher to narrow the focus
of the current study to that or assistant principals as instructional leaders. This focus was
7

narrowed in the desire to produce a quality study with results to contribute to literature on
assistant principals and new information for school administrators.The focus was
narrowed to assistant principals as instructional leaders. Limited research about
instructional leadership among assistant principals and the need for more research in this
area were the two contributing factors for narrowing the scope on the current study.
A study completed by Garduno (2009) examined the professional growth needs of
assistant principals in Virginia. This study examined all areas of professional
development for assistant principals. Specifically, it examined six major areas of
development for assistant principals, including planning and assessment, instructional
leadership, safety and organizational management, communication and community
relations, professionalism, and site based management. For the current study, the
researcher has decided to focus on the instructional leadership area for further research.
Garduno (2009) discussed change in the principal ship over the last 20 years to
include an instructional leadership component that accompanies the management
component of being an administrator. In this study, the author discussed how the role of
school administrator has shifted from managerial tasks to instructional leadership duties.
The study focuses on assistant principals and how they develop skills to become
principals of the future. According to Garduno (2009), instructional leadership skills
emerged as an important area within the leadership skills theme of her study.
The current study attempts to extend the research of Garduno (2009) in regards to
research on skills assistant principals need to be successful as instructional leaders,
training for assistant principals, and preparation programs. Preparation of potential
administrators and the skills they need are areas suggested as further research
8

opportunities by the author in her study. Therefore, this study attempts to expand the
research of Garduno (2009) study by adding to the knowledge of skills assistant
principals need to be successful instructional leaders.
Training
Training for assistant principals and leadership preparation programs is a topic of
much research and study. Reforms during the past two decades have emphasized the
importance of properly trained administrators. The current state of educational leadership
programs is discussed in an article by Cibulka (2009).Concern with the quality of training
provided in leadership preparation programs have led to the emergence of alternate
programs for school leaders. Lack of an academic program model, inadequate research on
successful programs, higher education not being able to police itself and inconsistencies
of what the knowledge base should be in leadership preparation programs are problem
areas identified by the author that led to the emergence of alternate providers of
leadership preparation programs. According to Cibulka (2009), states are resorting to
alternate providers and programs for preparing school leaders. State departments of
education and state licensure boards are the alternate providers mentioned by the author.
States are developing strategies for a new market of alternate providers that began with
calls for reform from policymakers and practitioners.
According to Cibulka (2009) four problems that exist in leadership preparation
programs are little research on effective programs, higher education’s inability to police
itself, a stable academic model, and no consensus of knowledge base. The author also
states that if more valuable insight could have been gained by teachers at colleges and
universities from lawmakers and the education community Changes may not have
9

occurred. Removing restrictions and regulations and Changes in the market likely would
not have increased.
Wong (2009) identified factors for considering how to properly prepare assistant
principals. Factors identified by Wong are important for the current study. Items with the
current study’s survey are similar to factors explored by Wong. These factors are
important if the assistant principal is going to play an important role as instructional
leader in school-based management. He proposed three dimensions which compose a
framework synthesized from his study and previous studies. This framework can be used
in future studies as an instrument to understand the working relationships between
principals and assistant principals. Wong (2009) wrote:
The three dimensions of the framework include (1) the management tasks and
functions of the two top school administrators, (2) the status of principals and
vice-principals in terms of partners, chief assistant and mentor-learner, and (3)
their roles as leaders and managers. (p.175)
Dimensions from Wong’s (2009) research are important because similar factors
are explored for the current study. Wong (2009) also noted these ideas are important to
use in re-examining the role of the assistant principal. In order to redesign the assistant
principal position in schools and have them play a more significant role in student
achievement and instruction, new ideas and frameworks must be considered.
According to Cibulka (2009), two approaches are being used by states to improve
the quality of leadership preparation programs. One approach is deregulation of program
providers to allow for more programs from state departments of education and state
licensure boards. Deregulation has allowed state departments and licensure boards to
10

offer leadership preparation programs and brought an end to universities being the only
providers of these programs. The goal of these alternate programs is to focus on quality
and escape the problems of traditional preparation programs. The other approach is
increased regulations on leadership preparation programs that currently exist at
universities. Regulations of existing leadership programs can improve the quality of the
programs and alleviate problems that currently exist within them.
The framework for educational leadership programs was discussed extensively by
Cibulka (2009). He discusses the framework found in the college and university setting
and policy in regards to leadership programs, explaining that the framework within these
institutions has deteriorated. Preparation programs at colleges and universities monitored
by the states previously supported this framework. Changes in policy expectations have
created a focus on a technical setting and moved away from an institutional setting. This
shift has also shifted focus in preparation programs from compliance to productivity.
Two directions are being simultaneously pursued by states which are deregulation of
alternative providers and attention on candidate outcomes.
According to Cibulka (2009), three strategies pursued together can strengthen
educational leadership programs. In comparison to alternate leadership program
providers, self-regulation, alignment of programs with the needs of states and schools,
and a visionary research strategy are the three suggestions in this study to improve
administrative programs. These strategies can change a declining educational leadership
professorate position. According to Cibulka (2009), a lack of research exists on
leadership preparation programs in regards to both a technical and institutional
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environment. Cibulka (2009)identified the need for more research to develop quality
educational leadership programs.
Literature which examines the training and preparation programs for assistant
principals is beneficial for this study. Understanding how one is trained and prepared for
the assistant principal role provides insight to what educators deem necessary skills for
success. Furthermore, a review of the literature reveals strengths and weakness in
preparation programs and training for assistant principals. Identification of strengths and
weakness in training and preparation programs for principals can be useful in the future
for preparing assistant principals.
Preparation Programs
According to Harris (2006),university preparation programs have been under
much scrutiny and receive much of the blame for failing schools. The poor preparation of
school administrators is what many view as the cause of underperforming schools.
Outdated management models and isolated theories in university programs are cited
reasons for poorly prepared administrators.
Orr (2011) conducted a recent study that examined the experiences of educational
leadership graduates while in a preparation program and after completion of the program.
This study randomly selected 17 leadership programs in order to compare graduates’
outcomes and best practices research among exemplary leadership preparation programs.
According to Orr (2011) graduates were positive about their program quality and career
as a result of the program.
Three characteristics of programs that were rated high by graduates were
identified by Orr (2011). According to Orr (2011), Veteran teachers with leadership
12

experience, graduates who rate the learning experience as good and valuable learning
outcomes, in the 17 programs selected for this study are three characteristics important to
graduates. An instructional leadership focus according to Orr (2011), is one area that was
important to graduates in rating program qualities among the 17 programs examined in
the study. Orr (2011) also suggested that there is a correlation between a preparation
program and the outcomes of a program. Programs contribute to what graduates believe
about being an administrator. According to Orr (2011) what graduates believe and learn
about the principal ship come from features of their preparation program, and a
correlation can be shown that suggests a connection between outcomes and program
features. Graduates believes in regards to the principal ship are shaped by program
attributes, also according to the author, a connection exists between attributes and
outcomes of preparation programs. The author also notes that programs focused on
instructional leadership which deliver formidable internships have graduates that rank
their learning experience and the principal ship as a career positively (Orr, 2011).
The influence of exemplary leadership preparation is the focus of recent research
conducted by Orr and Orphanos (2011). The researchers examined preparation programs
to identify what participants learn about effective leadership practices, the influence of
leadership practices on school improvement and learning climate, and leadership.
The findings of Orr and Orphanos (2011) are important for educational leadership
research because it identifies positive relationships and characteristics of strong
preparation programs. The work of the authors addresses the research gap between
leadership preparation programs and effective leadership practices. According to Orr and
Orphanos (2011), leadership preparation programs considered highly regarded did not
13

include individual attributes and best practices associated with leadership preparation
such as knowledge in past leadership positions, ideas, and previous amount of practice in
a principal ship.
According to Orr and Orphanos (2011), there is a connection between leadership
preparation programs and leaders engaging in effective leadership practices. Programs
deemed stronger in preparation, and quality internships particularly, were associated with
graduates using effective leadership practices. Orr and Orphanos (2011) also discuss
school improvement progress and school effectiveness climate as positively associated
with effective leadership practices. The authors indicated graduates gain more knowledge
when there is faculty investment in the preparation program and internship. They also
note administrators who graduate from outstanding programs that prepare leaders expand
their knowledge of leadership and are better qualified. Orr and Orphanos (2011) state that
graduate students in administrative programs also require excellent field experiences and
course work in order to effectively shape their career.
For the purposes of the current study in regards to identifying what skills assistant
principals need to be successful as instructional leaders, the work of Orr and Orphanos
(2011) is important for understanding relationships between effective leadership practices
and features of programs that foster instructional leadership in future assistant principals.
The authors stated the following about preparation programs and instruction:
The results yield important implications for universities and other sponsors of
leadership preparation programs, districts, state policy makers, and educational
researchers. First, the results confirm the importance of program and internship
quality for how much candidates learn about leadership and how, as school
14

leaders, they frequently use effective leadership practices. Moreover, how
preparation programs are designed and organized to operationalize key quality
features influences these outcomes. Of the seven features stressed most by the
research literature above, four are shown here to be most influential as a
combined influence: instructional leadership focused program content, integration
of theory and practice, knowledgeable faculty, and a strong orientation to the
principal ship as a career. Their relationship suggests that there is a synergistic
effect when these elements are combined coherently. A fifth quality feature has an
equally important but independent influence when embodying several elements
that are similar to program quality features- an orientation to the principal ship
and a focus on leadership for school improvement, as well as offering
opportunities to have responsibilities for leading and facilitating and making
decisions typical of an educational leader. (Orr & Orphanos, 2011, p. 50)
A review of the literature pertaining to educational preparation programs is
valuable to this study. Preparation programs have been scrutinized in recent years in
regards to how they prepare future administrators. Understanding the preparation of
assistant principals is important for future improvements in training. Assistant principals
often begin developing skills they need to be successful in preparation programs.
Understanding the strengths and weakness of these preparation programs are important in
identifying the skills educators deem important for the assistant principal role. In the
current study’s survey, participants are asked to respond yes or no about each skill listed
to acknowledge if it was or was not taught in graduate school courses.
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Internships
One strategy that many school districts use to develop school leaders is to grow
and prepare their own principals (Gutmore, Strobert, and Fernicola, 2009). The model
presented by the authors is a blend of school districts and universities working together to
build an internal district leadership program. This program involved a combination of a
600-hour internship, on-line courses, and weekend on-site classes as key components.
According to Gutmore et al. (2009), participants were given two surveys that
consisted of questions which addressed knowledge and skills gained from the program as
well as program satisfaction. According to the authors, there was a favorable consensus
regarding the program. The current study’s survey has a component that addresses skills
that participants may or may not have learned in graduate school programs.
Risen and Tripses (2008) analyzed changes made to the principal internship. A
previous study from an Illinois administrator program is used for basis of this study’s
findings. Developing collaboration with mentor principals, working with teacher
committees, and developing a capacity for problem solving are goals for students
involved with this study of preparation programs. According to Risen and Tripses, more
commitment from mentor principals was needed.
Two suggestions for improving internships for administrators were provided by
Risen and Tripses (2008). These were: “The internship experiences strengthened student
leadership capacity in two significant ways: (1) experience in developing and
implementing leadership projects and (2) the experience working with others to develop
problem solving expertise” (p. 8).
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A core component of leadership preparation programs is the internship. Quality
internships which allow interns and principal mentors to work closely together can
enhance the preparation of prospective administrators. Internships for assistant principals
help prepare them for their position and future leadership positions. Also, internships can
be helpful in the future for developing and implementing quality school leadership
programs. Reviewing literature related to internships in leadership preparation programs
is important for this study. Many assistant principals begin their training and experiences
in internship programs. To better understand how to prepare assistant principals for
instructional leadership it is important to review internships.
Successful Leadership Programs
A review of leadership preparation programs is important for the purposes of this
study. Reviewing successful leadership preparation programs provides insight about how
to better prepare assistant principals to be instructional leaders. Examining the features
and goals of successful programs demonstrate what works and does not work in regards
to preparation. One way to determine how assistant principals can be successful is to
review how they are prepared.
In a recent study, Goldring and Schuerman (2009) discussed educational
leadership preparation programs and reviewed EdD and PhD degrees. The authors
analyzed trends in these advanced degree offerings and the programs mission statements.
According to Goldring and Schuerman (2009), several factors are influencing
change in school leadership programs. These factors are: “enhanced accountability
demands, a learner-centered leadership focus, gathering evidence and data, influence of
competition and school choice, and expectations for system-wide community
17

engagement”(p. (10). Goldring and Schuerman (2009) noted the factors that are bringing
change to preparation programs will have consequences in the doctoral programs as to
their purpose, curriculum, how they are coordinated, were they are delivered, and by
whom.
Goldring and Schuerman (2009) described the why, what, how, where, and by
whom of the changes that are coming to doctoral programs. Intent and purpose of
doctoral programs is why these changes are coming about. The authors describe that in
the past, programs focused on developing practitioners who completed scholarly research
in order to better the field of education. However, Goldring and Schuerman (2009) noted
a change in the field that participants in doctoral programs now serve in district or school
offices. The process in which leaders use their leadership abilities is what is changing in
doctoral programs. Interpersonal, social, and political dynamics should be taken into
account in regards to curriculum and not be limited to content areas. According to the
authors, programs for administrators are needed that remodel their learning to reflect
shifts in their roles and new areas that are important to their education.
Goldring and Schuerman (2009) also discussed how these programs should be
carried out. According to the authors, new methodologies and pedagogy should be used
to in dealing with content. Analysis of research evidence and data-based decision-making
are two qualities leaders will need to be successful. Also, Goldring and Schuerman
(2009) mentioned that elements of action research, situated learning, and critical
reflection are important skills to help school leaders develop in programs.
Where programs are being delivered is changing through offerings of many
distance programs today. Traditionally, most programs have been based on a college
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campus. However, today internships and clinical practice alternatives are being explored
more in an attempt to help students apply knowledge and skills. Program delivery,
creation of an advisory board for collaboration between university instructors and
practitioners, and equality between the need for analytical skills and content knowledge
are some new approaches according to the authors being employed so leaders can
develop experience to apply in a school setting according to Goldring and Schuerman
(2009).
Goldring and Schuerman (2009) called for the creation of an advisory board for
collaboration between university instructors and practitioners. According to the authors,
the analytical skills of university instructors and content knowledge of practitioners
creates a valuable combination in preparing leaders. This partnership brings a balance to
programs and the authors also advocate equality between the need for analytical skills
and content knowledge. An advisory board can provide valuable feedback for programs.
According to Barnett (2004), anational discussion revolving around school
leadership training programs has been ongoing. Results from this conversation have been
mixed. Barnett (2004) discussed standards for school leaders by stating: “The Interstate
School Leaders Licensure Consortium (ISSLC) developed Standards for School Leaders.
Yet, development and adoption of standards without systemic review of practices yield
little significant Change” (p. 121).
Barnett (2004) suggested that public education and universities work closer
together than they have in the past. This study also suggested that instructional leadership
should be stressed more and management less in preparation programs. Barnett (2004)
stated: “A systemic overhaul must occur in leadership preparation programs” (p. 121).
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Chan, Webb, and Bowen (2003) discussed the debate on whether there is a natural
progression to the principal ship from assistant principal. According to the authors, the
assistant principal position is seen by some as a stepping stone to a principal ship or a
higher position and some view the assistant principal as a stand-alone position. Many
assistant principals begin their careers in administration by working for a principal. For
many assistant principals, their mentor is the principal. Chan et al. (2003) noted an
important role in assistant principal preparation for the principal ship could be played by
the principal.
According to Chan et al. (2003), instructional leadership is the most important
responsibility for assistant principals to learn to become a principal. Many assistant
principals are not prepared to become instructional leaders because of the other duties
and responsibilities they are assigned. These other duties and responsibilities assigned to
assistant principals may prevent them from gaining experience in the areas of instruction
and curriculum development because they do not have sufficient time work in these areas
after performing the many other tasks they carry out in schools. Therefore, people serving
in assistant principal positions may be unable to gain skills and knowledge in areas of the
principal ship such as instructional leadership. According to the authors, assistant
principals reported spending time dealing with tasks that did not directly deal with
curriculum or instruction in their list of assignments. Most of the duties delegated to them
did not support their principal ship pursuits and required much of their attention.
Chan et al. (2003) stated that assistant principals do not spend most of their time
on curriculum development and instructional support, the most important tasks that
would prepare them for a principal ship. Assistant principals spend much time on duties
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that they do not perceive as important in preparing them for a future principal ship.
Research from Chan et al. (2003) indicated assistant principals did not deal with
responsibilities involving student achievement and were assigned to more time
consuming activities. This is important for the current study in determining if assistant
principals receive enough preparation in graduate school programs and on the job training
to be successful as instructional leaders.
According to Pounder and Crow (2005), leadership programs need to be
restructured for the demands of new challenges brought by education reform.
Establishing strong university and K-12 partnerships, group assignments for graduate
students in one site, and higher quality internships are some suggestions they had for
better preparing assistant principals. According to Pounder and Crow (2005) assistant
principals have a small instructional leader role. Student discipline is often the main
responsibility of the assistant principal. In the past, the role of the assistant principal
served as an apprenticeship for the principal role, but the role of the assistant principal
has narrowed and does not cover the full range of principal duties. Pounder and Crow
(2005) wrote: “Although assistant principals may be responsible for some teacher
evaluation, they often have minimal instructional leadership responsibility” (p. 59). This
is important for the current study to determine how much time assistant principals are
able to devote to being instructional leaders. If other duties and responsibilities
Portin, Schneider, DeArmond, and Gundlach (2003) discussed findings from
interviews with principals, assistant principals, and teachers. According to Portin et al.
(2003) principals do not value the training they received in graduate programs and place a
much higher value upon on- the- job training and mentoring. Principals also thought
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preparation programs provided them a disservice since they only focused on leadership in
terms of managerial and instructional leadership. Principals involved in the study
expressed that programs should deal more with more complex leadership issues.
Portin et al. (2003)discussed that responses from the 21 principals interviewed
indicated that there should be more connection between the university classroom and onthe-job experience. This connection and these experiences should also be linked to a
meaningful internship and seven core leadership activities. Those principals interviewed
indicated that principal preparation programs and the job demands did not correspond
with one another. According to Portin et al. (2003) leadership preparation should be
thought of in terms of a continuum of experience rather than a single event.
Militello, Gajda, and Bowers (2009) conducted research that examined school
principals’ perceptions of certification programs according to when they were certified.
Their study sought to determine if there was a difference in the perception of those
administrators certified before and those after NCLB was passed. This study suggested
that since accountability measures brought changes to the role of principal, these
measures also brought change to principal preparation programs. The authors believed
that state standards should be adopted that influence principal preparation programs in
which skills necessary to be successful as a principal in the 21st Century are embedded.
Petzko (2008) reported that even though many suggestions have been made to
reform graduate programs in educational leadership, little literature on reforming
programs exists. According to Petzko (2008) human relations, personnel, educational
leadership, curriculum and site leadership were identified as important areas for new
principals.
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In a study that sought to determine principal preparation programs on student
achievement,Fuller, Young, and Baker (2011) explore qualities in preparation programs
that are important for student achievement. Student achievement is the result of
instructional leadership and therefore the work of Fuller et al. (2011) is significant for
this study. Fuller et al. (2011) discussed the development of well-qualified teams of
teachers in schools. The researchers sought to identify principal preparation programs for
elementary principals that led to administrators developing teacher teams in their school
that improved student achievement. According to Fuller, et al., several things can be
inferred from their study. One of the findings was that the teachers’ overall qualifications
have an impact on student achievement. Therefore, the researchers suggested recruiting
and retaining well-qualified teachers as an important component of principal preparation
programs. Fuller et al. (2011), discussed the findings of the second part of their study.
According to the authors, a preparation program located at an institution that has a
research emphasis and also provides doctoral program produces better trained principals.
These results are true after taking into account other factors such as attributes of the
school, where the school is located, amount of time one has been a principal, and
attributes of principals. The authors also suggested there is an association between
principal abilities and their preparation program. A correlation between graduate
programs and principals improving members of their faculty was identified.
Development of new excellent educational leadership programs is important, with
recent calls from lawmakers, parents, and educators to improve our nation’s schools. The
six features found in the Delta State program are important to the development of
newprograms since they are found in other distinguished programs around the country.
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Also, these studies on preparation programs are important for understanding what is
lacking from some preparation programs. Reviewing literature of successful leadership
preparation will help future researchers identify skills that make assistant principals
successful. Also, knowledge gained from these studies will help educators and
policymakers make revisions to existing leadership preparation programs.
Redesigning Programs
Because of the increase in interest of re-designing educational leadership
programs, different states are considering various options for change. According to
Keaster and Schlinker (2009),some states are attempting to cut back on the number of
students in preparation programs. The authors noted his effort has been prompted mainly
because there are many people who are certified in administration who want a pay
increase, but few who are actually interested in becoming school or district administrators
(Keaster & Schlinker, 2009).
Redesign of preparation programs has already begun in some states. According to
Goduto, Doolittle, and Leake (2009), for example, the State of New Jersey Department of
Education required all leadership programs align with the Interstate School Leadership
Licensure Consortia. Goduto et al., stated that in order to improve, programs in New
Jersey must include field practitioners. A professional learning community developed
among professors in these programs. According to the authors, professors and field
practitioners worked together in redesign activities for these programs. Assumptions held
by professors in preparation programs were examined by the learning communities.
Styron and Lemire (2009) discussed perceptions of high school principals in their
study. The researchers examined what 374 high school principals thought about
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university preparation programs. Participating principals were asked three research
questions: satisfaction with their preparation program, whether the administrator was
alternative or traditionally certified, and how many years they had been in their position.
According to Styron and Lemire (2009), participants were satisfied with the
overall level of their preparation programs with the exception of dealing with special
populations. In regards to the research question that addressed if principals were prepared
through an alternative or traditional program, there was no difference in the level of
satisfaction between alternately or traditionally certified administrators with their
program satisfaction. According to the authors, there was no difference in levels of
satisfaction with preparation among principals who had less than or more than five years
of experience in their position. These findings are important as educators consider
changes to preparation programs at universities. Reflections from those who completed
these programs provide valuable insight into how programs should be re-designed.
According to Styron and Lemire (2009), university programs should include more
training on special populations, Individual Educational Programs, testing, measurements,
legal issues, differentiated instruction, and behavior management. Considering the areas
suggested by Styron and Lemire (2009) that university programs should include more
training for to administrators is significant for this study since the survey for the current
study has items that deal with administrative tasks and asks participants about these tasks
that were or were not taught to them in graduate school programs.
Identifying the strengths and weakness of these programs through a review of the
literature is insightful to what should and should not be altered. Since
preparationprograms are were many assistant principals begin to develop skills needed
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for success, this research is important to the current study. An emphasis placed on
instructional leadership in these programs can greatly benefit future administrators.
Mentorships
According to Robinson, Horan, and Nanavati (2007), mentoring is a very
effective way to prepare new principals and assistant principals. This on-going
professional development pairs mentors with mentees and they meet on a regular basis.
Mentors have coaching skills that help guide mentees in the direction needed for positive
change during these experiences. Through the program described in this study, strong
relationships between mentors and mentees were formed and a foundation for long term
growth was built.
Orr (2011) explains that providing quality internships in graduate programs is the
most difficult competent to incorporate in regards to mentoring and internships.
Participating in an internship for many was demanding due to regular assigned teaching
duties according to the author. This aspect of preparation programs differed from others
the most.
Educational leadership programs and professional development offered by school
districts and state departments should work hand-in-hand to provide the best overall
training for assistant principals. With educational leadership programs gaining significant
attention over the past several years, it is important to consider changes to these programs
along with professional development changes for assistant principals.
According to Browne-Ferrigno and Muth (2006), identification, recruitment, and
support are all important when preparing assistant principals. The goal of preparing
assistant principals and principals is to produce leaders. Preparing for a leadership
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position begins and lasts long after one has completed the program. In their work,
Browne-Ferrigno and Muth (2006) recommend three models which are: 110-day
mentoring, job sharing, and teachers on special assignment or (TOSAs) as good strategies
for principal preparation programs. The three models presented in this research can be
used for partnerships between universities and districts. According to the authors,
mentoring and job sharing are practical ways for one to gain hands on experience before
entering a leadership role. Also, the authors stated that their findings suggest a need for
more leadership learning opportunities for aspiring administrators. Integration of both
formal and practice knowledge lead to skill acquisition and development through these
models. The authors also stated that transitional plans for leadership change to fill
administrative shortages can be carried out through these models with new administrators
ready to assume their new responsibilities.
Reviewing literature that pertains to mentorships is important in understanding
how assistant principals are trained. Mentorships for assistant principals are essential to
their preparation due to the insight and experience they receive from their mentor. Also,
literature on mentorships discusses how they can be improved. Understanding the
strengths and weakness of this component of leadership preparation programs is crucial
for future improvement.
Role of the Assistant Principal
The role of assistant principal is one that has traditionally existed to support the
principal of a school. Understanding the modern day assistant principal requires an
extensive analysis of the traditional function of assistant principals and what their
function within a school may be in the future.
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Armstrong (2010) discussed the socialization process of new administrators in a
study on new assistant principals. According to Armstrong, assistant principals are often
isolated and pressured into fulfilling the typical role and duties that assistant principals
have carried out in the past such as discipline, scheduling, and overseeing extra-curricular
activities. Developing new leadership skills through partnerships and interventions within
a supportive environment is important for new administrators.
According to Davis (2008), principals should do all they can to hire the right
assistant principal. Ten suggestions were provided for principals to support their assistant
principal. These included: “be prepared, allow a closed door, permit off campus work
time, recruit others, protect them, support them 100% of the time, brag about them, allow
no negative talk, avoid micromanaging, and make them take time for themselves” (Davis,
2008, p. 8).
Kealey (2002) discussed the role of assistant principals through a collection of
essays from practicing assistant principals. According to the author, both principals and
assistant principals need clearly defined roles and established tasks of each position.
Ultimately, the leader of the school is the principal and the assistant principal should
serve in some roles and performs some tasks that the principal does not. The author states
that the assistant principal position lacks a definition at this time by some because it is
changing and all schools have different situations. Kealey (2002) explained fulfilling the
roles of test coordinator, plant manager, and curriculum developer is just a few of the
additional roles principals themselves are expected to perform in schools. Since no one
person can reasonably perform all these tasks, principals must delegate to others in the
school and delegate especially to assistant principals.
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According to Kealey (2002), assistant principals are needed to help the principal
with the overall administration of the school. Because of the many responsibilities
involved in a principal ship, an assistant principal is an invaluable assist. The role of
principal and assistant principal should be clearly defined and each should know what is
expected of them (Kealey, 2002). Discipline, attendance, and safety are three major
responsibilities of the assistant principal.
Normore (2003), stated that the role of school administrators has increased both
for the principal and assistant principal since the 1980s because of the educational reform
movement. Because of legislation and calls for changes in public schools over the past
decade, the principal ship and roles of people who work in schools have been evaluated
closely. Normore noted the job of a school administrator covers a wide variety of
situations and skills.
According to Wong (2009), while the principal ship has been closely evaluated,
the assistant principal ship has not. Changes in the administrative role and site based
management in recent years have drawn much scholarly attention to the principal ship;
the assistant principal role, however, has been studied very little.
Kaplan and Owens (1999) stated that the assistant principal performs a broad
range of tasks within a school. The responsibilities range from student discipline to
keeping an inventory of textbooks. One’s role in this position is typically driven by
essential duties that keep the school functioning. Kaplan and Owens (1999) explained the
assistant principal position when they stated:
As entry-level administrators, assistant principals typically maintain the norms
and rules of the school culture, accepting major responsibilities for student safety
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as chief disciplinarians, student conflict mediators, and hall patrollers. Other
professional assignments include “duties as assigned” to keep the school
functioning, from calling substitute teachers, to counting textbooks, to
coordinating bus arrivals. All these activities contribute significantly to the safe
and orderly climate essential for student learning. (p. 82)
According to Celiken (2001), several early studies exist on the role and duties of
the assistant principal. Celiken (2001) also noted the role of assistant principal has largely
focused on discipline and managerial duties. The assistant principal has traditionally been
seen as someone involved with the overall management of a school. Assistant principals
have various duties and tasks that must be accomplished on a daily basis. Due to these
responsibilities, assistant principals do not have a clearly defined job description. This
position is generally not associated with student achievement or instructional leadership.
Celiken (2001) believed that, “An important element in the definition of the
responsibilities of the assistant principal ought to include the role of instructional leader”
(p. 67).
According to Lee, Kwan, and Walker (2009), the role of assistant principals is
universal although the perceived important dimensions are content-specific. Lee et al.
(2009) suggested that student academic achievement does not affect the role of assistant
principal. Staff management leader, teacher growth, and school policy are the three major
areas that the findings of this study suggested for more study.
In a British study, Watson (2005) presented three broad categories of roles that
assistant principals either currently served in or could serve in within primary schools.
The three categories described in the study by Watson are: quasi deputy headship,
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subordinate deputy headship, and niche assistant headship. In quasi deputy headships, the
assistant principal shares some of the leadership responsibilities. Within the subordinate
deputy headship, the assistant principal is seen as senior management and below deputy
headship. Niche assistant headship refers to an assistant principal position that addresses
a particular need within the school which is also grounded in specialist knowledge.
Watson (2005) described the niche assistant principal position as a position that is
relevant for that particular school. These three categories presented by Watson (2005)
describe the main areas of responsibility for assistant principals within a school. This is
significant for the purposes of the current study because assigning an assistant principal
specifically for the task of instruction and improving student achievement could prove
vital for a schools success.
According to Watson (2005), the role of assistant principal has great potential if it
can be shaped appropriately. Watson also suggested that the role of principal is too much
for one person to manage given the many responsibilities of the post; assistant principals,
therefore, are necessary to manage the many areas within a school. Assistant principals
have significantly more management responsibilities than teachers. The work carried out
by Watson is important for understanding the role of assistant principals because it
discussed how the assistant principal ship can change the structure of a school. Also,
Watson (2005) brought to light that assistant principals can be central to improvement
and development within schools depending on the structure of their role. Watson’s study
was important for the current study because its offers suggestions for assistant principals
grounded in specialist knowledge to improve a particular area of a school. Due to
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increased accountability in schools it is more important than ever to re-structure schools
with assistant principals that possess the skills to aide in improving classroom instruction.
In a study conducted in Hong Kong, seven responsibilities of assistant principals
were identified. Lee et al. (2009) reported seven areas of responsibilities that assistant
principals devoted a substantial time and effort towards. These seven areas are: “staff
management, strategic direction, and policy environment, quality assurance and
accountability, teaching, learning and curriculum, external communication and
connection, leader and teacher growth and development and resource management” (Lee
et al., 2009, p. 201).
In their study of assistant principals in Hong Kong secondary schools, Kwan and
Walker (2008) reviewed the duties that pertain to the role of assistant principals. Job
satisfaction and duties assistant principals view as important to the success of a school
were also examined in this study.
According to Kwan and Walker (2008), many assistant principals see time
constraints as a main issue in their role. Many assistant principals may not see the
relevance of activities to overall school success which consume much of their time. Also,
the authors discussed that insufficient training in discharging roles may contribute to the
perception of time constraints.
External communication and connection, quality assurance and accountability,
teaching, learning and curriculum, staff management, resource management, leader and
teacher growth and development are six dimensions of job performance of assistant
principals explored by Kwan and Walker (2008). A seventh dimension presented by the
researchers was not previously cited in the literature on vice-principal ship. Kwan and
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Walker (2008) also identified a seventh competency dimension which they refer to as
“strategic direction and policy environment” (p.89).
Many of the duties and assignments performed by the assistant principal remain
the same as they have been for decades. However, it is important to consider the many
changes in education since the beginning of this century when studying the role of the
assistant principal. These many changes may eventually bring change to the role of
assistant principal. The job of school administrator covers a wide variety of situations and
skills (Normore, 2003).
Overall, the role of assistant principal has remained the same as long as the
position has existed. Moving into a new era of education with high accountability
standards and increasing expectations from the public, people serving in the role of
assistant principal will have to find ways to improve instruction in the classroom, as well
as, be a good manger of a school building. Throughout the existence of the assistant
principal position, it has largely been seen as a support role to the principal involving
many different managerial duties.
Instructional Leader
Instructional leadership among principals and assistant principals is an area that
has received attention in the past decade. Good instructional leadership from
administrators and teachers can help raise student achievement in schools. Therefore, a
more in-depth look at the role of assistant principal as instructional leader is needed to
help schools be more successful in the future.
In a recent study by Barnett et al. (2012), the authors explored the job duties of
novice and experienced assistant principals. The study by Barnett et al. (2012) focused on
33

assistant principals in elementary, middle and high school in South Texas. According to
the authors, most assistant principals enjoy being instructional leaders as opposed to
dealing with student management issues. Also, the authors discuss how increased
standards in regards to student achievement create the expectation for assistant principals
to be instructional leaders. Barnett et al. (2012) discuss how some assistant principals
may not have the skills and knowledge needed to be an instructional leader and spend
less time handling instructional leadership responsibilities. Staff development activities,
reading articles, and finding a mentor is some suggestions the authors had for assistant
principals expanding their role as an instructional leader
According to Barnett et al. (2012), the topic of instructional leadership emerged in
their findings. The findings dealing with instructional leadership according to the authors
were inconsistent. The authors discussed that minimal concern about difficulty for tasks
involved with student achievement such as instruction and data analysis was expressed by
participants. However, the authors state that when participants were asked about duties of
their job they were not able to deal with, curriculum and instruction were disclosed by
many participants.
Findings from Barnett et al. (2012) suggest that assistant principals are not
prepared to deal with curricular and instructional issues even though this is one of their
duties. According to the authors, time and conflict management tend to take precedent
over instructional leadership responsibilities. Barnett et al. (2012) also state that the skills
and knowledge base to be instructional leaders as not been developed in assistant
principals as they have went through their preparation program or during the beginning of
their tenure as an assistant principal. Therefore, the findings from Barnett et al. (2012) are
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important for the current study because it shows a need for further research of skills
necessary for assistant principals to be successful as instructional leaders.
Hallinger and Lee (2013) researched the role of education reform on the principal
ship as it relates to instructional leadership. This study was conducted in Thailand and
investigated the role of principal as instructional leader before and after the changes was
made to the educational system in Thailand. The instrument used before the changes were
implemented was also used to collect data ten years after the changes were made and
compared to data collected before the initiatives began.
Providing results of their study, Hallinger and Lee (2013) suggest principals in
Thailand attribute greater importance to articulating the purpose of the school and
developing a good climate over supervising instruction. The authors found that the
principals who participated in this study did articulate the purpose of the school, develop
a good climate and supervise instruction. These were the three areas in regards to
instruction identified by the authors in which principals were rated. According to the
authors, principals participation in instructional activities remained constant as did their
routines. Also, there was no increase in instructional activities from before to after the
new initiatives began.
Neumerski (2012) in a recent study discusses how it is important to uncover more
about how instructional leadership is carried out and performed. In this endeavor,
Neumerski (2012) examines literature related to instructional leadership for principals,
teachers, and coach instructional leadership. According to the author, the study compared
the literatures of the three positions side by side through a distributed lens. The author
states that a side by side study of the literature in these positions may benefit scholars in
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discovering new findings. This distributed lens, according to the author, captured the
leader essence in a side by side comparison which examined relationships, followers,
teaching, learning, and instructional leaders. Interactions among instructional leaders
were also studied by the author.
According to Neumerski (2012), this study examined what is known about
instructional leadership and what still needs further research regarding the topic.
Neumerski (2012) explains that researchers started with instructional leadership as a large
idea which they have expanded upon over the years. The author also states that further
information can be gained about instructional leadership. The process of instructional
leadership and how it is performed on a daily basis are areas, according to the author,
where more research is needed. Neumerski (2012) states that empirical connections exist
in only a few studies for behaviors related to instruction. This study is important for the
current study because it suggests that there is more research that is needed in determining
instructional leadership skills and how they can make assistant principals successful as
instructional leaders.
Comparing the instructional and transformational leadership models was the focus
of a study by Shatzer, Caldarella, Hallam, and Brown, (2014). Shatzer et al. (2014)
explores the impact these two educational leadership theories have on student
achievement. In their study, teachers are participants in their research that evaluate the
leadership style of principals. Also, achievement tests were used as a basis for measuring
student success in regards to these two leadership styles. In regards to the current study,
the work by Shatzer et al. (2014) is noteworthy because their findings signify differences
in results in regards to student success. These differences were more apparent within
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instructional leadership than transformational leadership. According to the authors, the
difference in tests scores was greater in regards to instructional leadership than
transformational leadership. Shatzer et al. (2014) note in their study that the instructional
leadership model is preferable over the transformational leadership model because of
explicit procedures involved with instructional leadership. The authors also note
instructional leadership is important for preparation programs because the practices are
concise and effective.
Rural principals is the focus of a study conducted by Wallin and Newton (2013).
In this study the, participants were principals who also had teaching responsibilities.
These participants were in Alberta and Manitoba. According to the authors, overseeing
instruction, organizational re-structuring, human resources, and establishing a path were
the contexts evaluated in this study. Wallin and Newton (2013) discusses how theory for
instructional leadership aides scholars and is not effective for understanding this role
among the participants. The findings of this study are important for the current study
because the authors suggest that principals attribute their instructional leadership success
to serving a dual role as a teacher. Also, according to the authors, some participants
suggested that even though they had made responsibilities, teaching improved them as
instructional leaders because they were more engaged with their faculty.
According to Lashway (2002),even though principals desire to be instructional
leaders, managerial duties will never go away. Celiken (2001) noted that one
responsibility of the assistant principal should be that of instructional leader. Richard
(2000) explains that during a period in history when educators empathize how crucial it is
for principals to be instructional leaders, their assistants deal with duties that have little to
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do with instruction. According to the author, many assistant principals are aspiring to
become principals. However, the tasks assistant principals perform have little to do with
leadership or student achievement.
What students perceive principals do that influence their academic achievement
was the focus of a recent study by Gentillucci and Muto (2007). According to Gentillucci
and Muto, principals should refocus their role of being teachers and place less importance
on their managerial role. Students identified several instructional leadership
characteristics deemed important for a principal. According Gentillucci and Muto (2011),
visibility, availability, approachability and affiliation, interactive classroom visits type of
classroom interaction with students, and principals that displayed administrative and
teacher behaviors were the behaviors students stated in this study as important for a
principal to be an instructional leader. Managerial duties such as announcements or
meetings are less important for instructional leadership by students.
Kelehear (2005) led a study in which 14 assistant principals took part in an action
research based project designed to implement a model where the principal was an
effective manager and instructional leader. The plan for this project was based on the
Interstate School Leaders Licensure Consortium standards. According to Kelehear
(2005), the need for an individual who was an instructional leader and manger became
clear. The author suggests developing clear preparation programs which prepare future
leaders to be both.
Helping assistant principals become instructional leaders was the focus of an
article by Bartholomew, Melendez-Delaney, Orta, and White (2005).According to
Bartholomewet al. (2005), a project was conducted in the New York City schools that
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were designed to help intermediate supervisors become more knowledgeable about
instruction. The project was developed to help assistant principals and principals gain
insight into effective math instruction practices. According to the authors, collaborative
relationships between principals and assistant principals are needed(Bartholomew et al.,
2005). They described the traditional role of assistant principals has being a disciplinarian
and mediator. According to the authors, promoting a safe climate is the only way
assistant principals contribute to instructional leadership. The authors suggest the
following for actively involving teachers and administrators: “Removing structural
barriers can help principals and assistant principals develop a process that empowers and
actively engages teachers and key stakeholders” (Bartholomew et al., 2005, p. 26).
Cianca and Lampe (2010) reported on how changes in systems, culture, and
instruction turned a low performing school around over the course of seven years. The
name of this school is Dr. Freddie Thomas Middle School located in Rochester, New
York. According to Cianca and Lampe (2010), several steps were taken to intensify
instruction. Providing academic leadership, implementing co-teaching approaches, and
integrating common assessments were the primary strategies implemented to make
change within in the school instructionally. The authors stated: “The successful
turnaround of Thomas was accomplished by focusing on systems, culture, and
instruction. Like the legs of a three-legged stool, each area is important and success is
found in the balance struck” (Cianca & Lampe, 2010,p. 51).
Ruff and Shoho (2005) examined mental models of elementary principals in terms
of understanding instructional leadership. Three principals were selected for this study
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and a collective case study design was used. The researchers sought to determine the
similarities and differences between two experienced and one novice principal.
Ruff and Shoho (2005) found that using mental concepts was useful for
instructional leadership discussion. Also, the researchers found that different levels of
integration existed and conceptualization of instructional leadership between the
experienced and novice principal. More integration existed with the more experienced
principals than with the novice principal. The conceptualization of instructional
leadership is different in terms of how each principal carries out tasks. The authors state
that there is a similar cognitive structure that exists with the experienced and novice
principal. However, importance attached to different tasks and how they carry these out
differed between the three principals in this study. This is important information for the
current study to understand how experience affects instructional leadership in assistant
principals preparing for the role of principal. As noted, the experienced and novice
principal take different approaches to instructional leadership. According to the authors,
the novice principal sought to match people and programs in the school. Among the two
experienced principals, one sought to use data gathering and relationship building while
the other focused more on the success of each student. In examining each of the
principals the authors noted a similar thought process in each of the administrators. The
process used by each to deal with tasks was the same even though the significance for
those practices was different.
Reitzug, West, and Angel (2008) discussed their findings from a study that
focused on the relationship between daily work and the improvement of instruction
within schools from the principal’s viewpoint. According to Reitzug et al. (2008) one
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primary responsibility of principals that has long been advocated is that of instructional
leadership.
Glanz, Shulman, and Sullivan (2006) conducted a study to determine if reform
initiatives in New York City schools had an impact on instruction. According to Glanz et
al. (2006), evidence was cited about efficacy of supervision and the role of principal and
professional development. This evidence was documented to determine if major
objectives had been accomplished with the reform effort. Two findings are discussed by
the authors from this study. One is that the role of a coach and the assistant principal as
well as the process of supervision and evaluation depend on if the principal serves as an
instructional leader or not. The authors stated that when a principal serves as a manger
they usually delegate their instructional duties to assistant principals or coaches. Second,
the authors stated that since new reforms have been implemented which deal with
instruction in New York City Public Schools more staff developers or coaches have been
as supervisors. These former coaches and staff developers often have instructional
leadership as the primary focus of what they do. Also, the authors pointed out that the
principal drives the process of supervision and instruction within the school. Whatever
role the principal takes as instructional leader or manager determines whether the
principal delegates the instructional leadership tasks to assistant principals (Glanz et al.,
2006).
In a later study which examined the monitoring of reform efforts in New York
City, Glanz et al., (2008) update their 2006 study. According to Glanz et al.,
administrators did not seem to have enough time to employ best instructional practice.
The reform movements had caused tension between administrators and teachers due to
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accountability. Also, administrators were overworked with all their other requirements.
However, the authors noted that the use of instructional coaches in the schools worked
well for improving the instructional process.
Pounder and Crow (2005) explained that expanding the assistant principal role to
include more instructional leadership duties could be one way of developing a pool of
quality school leaders. Involving assistant principals in activities such as analyzing
student test scores or carrying out professional development sessions for teachers are
some ways schools can make the role of assistant principal more attractive. Supervising,
evaluating, and monitoring teaching and learning are other ways the authors suggest
making the role more attractive.
According to Pounder and Crow (2005), one concept that would help the assistant
principal in terms of better preparing them to be instructional leaders is shared leadership.
In many schools, principals create leadership teams were duties and tasks of the school
are performed by teachers, lead teachers, and department chairmen. Since many of these
tasks involve instruction, this could greatly expand the assistant principals role and
experience in regards to instructional leadership (Pounder & Crow, 2005).
According to Celikten (2001), most assistant principals’ daily tasks revolve
around doing whatever is needed to support a safe environment for instruction.
Maintaining order and a safe environment tended to take top priority for assistant
principals above all other tasks.
In regards to instructional leadership, Celikten (2001) stated several factors from
this study that could improve instruction. According to Celikten, principals play a large
role in the instructional leadership activities and role of assistant principals. Many
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assistant principals observe their principal in order to learn. Reading educational journals,
class-related materials, newspapers, talking with colleagues, and attending workshops
also strengthened assistant principal’s instructional leadership skills. It was also noted
that sharing instructional leadership activities and strategies among all staff members was
seen as important for assistant principals (Celikten, 2001).
Celikten (2001) identified factors in her study that also could inhibit instructional
leadership. These factors were lacking role description for the position, performing a
wide range of duties, rapidly growing student population, frequently changing school
law, dealing with politics, and high or low expectations from students and parents.
Additionally, Celikten (2001) made two recommendations for improving
instructional leadership for assistant principals. The two recommendations suggested by
Celikten were that assistant principals should have a larger role with instruction and
curriculum initiatives. The author also suggested more involvement for assistant
principals in programs that help students be successful. According to the author, assistant
principals are currently too involved in duties such as discipline and can be more active
in other areas of school leadership by having different members of administration share
and alternate tasks.
Portin et al. (2003) described the principal ship discusses instructional leadership
as a necessary component of the principal ship. According to the author, the principal
ship is diverse and involves more than teaching. The author also discusses that principals
must be able to evaluate instruction as well. Evaluating if instruction is being performed
properly is included in the principal ship.
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Being a good instructional leader is crucial for the success of assistant principals
with an increased emphasis being placed on student leadership. Reviewing the currentand
traditional role of assistant principal is vital for redefining the role for the future. A
review of the literature shows that the role of assistant principal should encompass
instructional leadership. However, the other many duties and tasks of the assistant
principal often keep them from being instructional leaders. As more attention is given to
student achievement being an instructional leader is likely to become important for the
assistant principal.
Redefining the Role
With the many changes and reforms to public education over the past decade,
many changes have occurred in schools that pertain to administrators, teachers, and
students. Due to these changes, many roles are being re-defined. One role that should be
reviewed and possibly re-defined is that of the assistant principal.
According to Cranston et al. (2004), schools can maximize assistant principals
more effectively. The authors stated that the assistant principal is a position that is a key
component of the school leadership team and is under-researched. According to the
authors, more research on the assistant principal can maximize their overall benefit to a
school. It is possible to have more effectiveness in the assistant principal position with
more research. Cranston et al. (2004) identified that effectiveness of the assistant
principal position is aligned to the duties they perform in the role and what they expect
from the position.
Richard (2000) described the need to examine the assistant principal role. Richard
stated: “A re-examination of how assistant principals spend their time is a legitimate
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issue, many in the position say. It’s a whirlwind that may need more organization than
ever as pressures increase on schools and school leaders to show results.” (p. 5).
Madden (2008) found that assistant principals are not prepared to transition into
the role of principal. According to Madden (2008), there is a relationship between the
ideal and the actual tasks of assistant principals. Also, Madden found that management of
schools, leadership in staff personnel, and instructional leadership were areas assistant
principals perceived as needing experience in before becoming a principal.
Tooms (2003), found principals and assistant principals perform many of the
same tasks, with the major difference being that the principal makes final decisions.
Tooms (2003) noted, however, that since both positions perform many of the same tasks
and both roles are changing due to reforms, a review of the assistant principal position is
a worthy study.
Exploring the viability of applicants for assistant principal openings, Winter
Partenheimer, and Petrosko (2003) found the position of assistant principal undesirable
for many teachers even with a restructuring of the position. Winteret al. (2003) stated the
following about teachers views of the assistant principal position: “It appears that the
general pool of teachers does not view the job of AP as highly attractive even if the job is
configured to focus on instructional leadership” (p. 311).
The study by Winteret al. (2003), is relevant to the current study because it
discusses the assistant principal as instructional leader and the difficulty of attracting
teachers to the position. This difficulty remains even if the position was designed to
concentrate on instructional leadership. Since the current study focuses on assistant
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principals and instructional leadership, it is important to consider this earlier study’s
results.
According to Winter et al. (2003), assistant principal recruitment efforts deserve
study in order to develop a quality applicant pool. This study by Winter et al. (2003),
Evaluation of pools of applicants for assistant principal positions should be performed in
order to better understand how to gain a quality pool of applicants. The authors discuss
that most teachers find the assistant principal job undesirable even when the role was
largely focused on instruction. According to Winter et al, examining other attributes of
the position in future studies, especially salary and fringe benefits, may produce research
that offers ways to make the position more desirable.
According to Lashway (2002), increased calls for more accountability in
regarding student achievement have created more tasks for a position that already has an
unrealistic workload and, as a result, several ideas about a redesign of the principal ship
have developed. According to the author two ways to re-design the principal ship is
through school based leadership teams that involve various stake holders and by splitting
the principal ship into two areas. The two areas noted by the author would involve one
person serving in a managerial role and another person supervising instruction.
The role of the assistant principal itself is one that has a need for further research.
From reviewing literature that discusses this role, no clear definition of the role currently
exists. The role is seen as the assistant to the principal and an aide to carrying out the
many duties of the principal ship. Assistant principals can perform and important role in
schools. Fully understanding the role is the first steps in helping assistant principals
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succeed. Re-designing the role to help assistant principals focus more of their time and
effort on instruction could help schools and students succeed in the future.
Co-Principalship
As noted, there have been many suggestions for improving the principal ship.
According to Court (2004), one of these ideas is that of a co-principal ship. A coprincipal ship is when two people share the duties and responsibilities of the principal
ship within a school. This approach has strengths and weakness. Developing democratic
relationships, shared decision-making, and sharing of information are some of the
strengths associated with the co-principal ship design. However, a weakness associated
with this design is negotiating assigned tasks and sharing decision making.
According to Eckman (2007), two models of the co-principal ship exist. One
model is when two people both serve in the role of principal and each receive’ a full
principal’s salary. These individuals assign job tasks and responsibilities according to
each one’s particular strengths and weaknesses. Eckman (2007) described co-principals
and their role and noted: “All of the co-principals insisted on serving as instructional
leaders. Many who serve in the co-principal role consider being ‘a teacher of teachers’ as
indicative of importance they place on the principal’s instructional leadership function”
(p. 48).
The job-sharing model is the second type of co-principal ship model presented by
Eckman (2007). In a job-sharing model, two individuals work on different days of the
week. Salary and responsibilities are divided between two people in this particular model.
Eckman (2007) also discussed four reasons for developing a co-principal ship
within a school: (a) an increase in student population, (b) sudden vacancies, (c) frequent
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turnover, and (d) creation of a stable leadership team in which the principal does not
constantly train assistant principals who move on to a principal ship. Schools have many
obstacles and tasks that have to deal with daily. Eckman noted school districts see the coprincipal ship model as a way to improve student achievement and manage day to day
school operations.
The co-principal ship is one strategy for helping the principal and assistant
principal handle the daily tasks of managing a school. The literature shows that this
strategy is successful for some schools. One major problem that has been associated with
a co-principal ship is how tasks and duties will be assigned. The assistant principal role
and structure could greatly help principals and reduce their overall workload.
Understanding strategies such as the co-principal ship are necessary for this study in
understanding the assistant principal role and what it should encompass.
Distributed Leadership
Webb (2005) suggested re-tooling the principal ship with a different style of
leadership where decision making is distributed throughout the school and does not solely
reside with one person. Webb called for schools to go from educative leadership to
pedagogical leadership. In her work, she describes leadership at the building level in its
traditional sense from an educative leadership point of view where the ideas and agenda
for the school are determined by the principal and there is little or no input from others.
Alternative theoretical leadership styles such as pedagogical leadership is suggested by
Webb because they allow for more consensus decision making and focus more on
instructional leadership.
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According to Bush (2008), it is time more attention was given to school wide
leadership. Bush (2008) stated: “Given the popularity of interactive learning, such as
networking, a stronger focus on school-wide leadership development appears to be
timely. One way this might be achieved is through distributed leadership.” (p. 282).
Distributed leadership is considered to be a sharing of leadership responsibilities or the
same as collective leadership. According to Bush (2008), many school leaders are being
recognized and receive detailed training because of their position. It is also important to
remember that student learning and achievement is each leader’s goal. According to
Bush, “The best way to ensure the efficacy of leadership is to ensure that it is focused on
classroom learning rather than being obsessed by budgets and HR practice” (p. 285).
According to Crow (2004), leadership learning and student learning are areas that
have not been extensively researched. Assistant principals should understand the
significance research has on learning in order to progress as instructional leaders.
Reforms and technology are creating many changes in education and the instructional
process. According to Crow, understanding these changes among adults and students are
important for assistant principals that want to become instructional leaders.
In their small school projects article entitled Distributing Leadership: Moving
from High School Hierarchy to Shared Responsibility, Wallach, Lambert, Copland, and
Lowry (2005) discussed evolving leadership changes in schools and within the principal
and assistant principal position. According to Wallach et al., traditional hierarchies are
changing and moving toward shared and distributed leadership.
Changes are being made regularly to the roles of people working in schools and to
how instruction is being delivered to students on a regular basis. With these changes, it is
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important to consider how the roles of administrators and teachers will change in the
future. A review of literature related to distributed leadership describes the process of
sharing leadership within the school. Sharing of leadership may re-define the role of
assistant principal in the future. Understanding distributed leadership is important for the
current study in understanding the current role of the assistant principal.
Summary of the Literature Review
Literature on the role of assistant principal as an instructional leader is limited.
While a substantial amount of research exists on the role of principal in a variety of
capacities, the assistant principal role has been little researched. The four main areas of
literature included in this review are training to become an assistant principal, role of the
assistant principal, assistant principal as instructional leader, and re-defining the role of
assistant principal. Although some research does exist on assistant principals as
instructional leaders most of the information deals with preparation of administrators.
More information can be added to the area of assistant principals as instructional
leaders through new research. Based on perceived gaps in the literature, the position of
assistant principal itself deserves further study and research. This is important in
designing the position to be serve schools to its fullest potential. While literature does
exist on assistant principals and training for them, little exists on their role as an
instructional leader. Education reform over the last two decades calls for administrators
to be instructional leaders as well. Due to this paradigm change for K-12 administrators,
more research is needed in the area of instructional leadership especially since it is linked
to student achievement. Literature does also exist and provide information on training
and preparation programs for principals and assistant principals as well. These studies
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have focused on study design and results of programs after future administrators have
graduated. The literature discusses program design and internships that are successful in
administrative programs. However, literature is lacking on courses that could be
introduced into leadership programs that have an instructional leadership basis or
component.
For this study, literature on the assistant principal was reviewed that deals with
several different areas of the position. The role of the assistant principal itself has been
examined as well as training, preparation programs, and internships. However, according
to the literature, some programs and methods of preparation may be better than others.
The current study sought to address the issue of programs and methods of preparation by
asking participants if the skill they were responding to on the survey was or was not
taught in graduate school courses. Through this question, the researcher sought to
determine if some skills among participants in the study were taught to everyone or to a
varying degree among administrators. Throughout this review, it seems that little
preparation has been given to assistant principals in terms of instructional leadership.
The review of literature for this study is organized into four main areas. Training
to become an assistant principal, role of the assistant principal, assistant principal as
instructional leader, and redefining the role of assistant principal were the four main areas
of literature reviewed. These areas are important four gaining an understanding of the
assistant principal. Understanding the assistant principal position and the duties
performed within schools is important for the current study. Beginning with a broad view
the literature review examines many areas of the assistant principal role.
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Redesigning programs to better prepare assistant principals for instructional
leadership and a principal position is a topic that was found in a review of current
literature. There is currently a trend with in scholarly articles that advocates more study
of successful leadership programs and redesigning educational leadership programs to
emulate the more successful ones.
Internships and mentorships are areas that are also found in the review of
literature. Many school districts and states provide professional development
opportunities for assistant principals. Reviewing literature on existing professional
development activities and mentorships provide insight to what is working for training
assistant principals. Also, ideas about what needs to be improved when training assistant
principals can be found in scholarly literature.
The role of assistant principal is an area within the field of education that is
worthy of further research. It is possible that the redesign of this position to give one
currently serving as an assistant principal a more active role in leadership of the school
could be beneficial for the principal and the school. Research does indicate that the
principal has a very consuming position. Research and study into revamping the assistant
principal role in a way that can improve instructional leadership and student achievement
could be a vital improvement in K-12 schools.
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METHODOLOGY

This chapter discusses the research methods used in this study. Research design,
participants, instrumentation, procedures, data analysis, reliability, and validity are the
sections included.
Research Design
First, the current investigation used cross sectional survey data to examine
important skillsnecessary for an assistant principal to be successful as an instructional
leader. A comparison of the perceptions of principals and assistant principals of what is
necessary to be successful as instructional leaders will provide valuable information
about what is necessary for success in an assistant principal role. Principals are
supervisors for assistant principals and can provide their perspective about what is needed
to be successful as instructional leaders. This study focused on three research questions.
1. Do principals and assistant principals have the same importance ratings for
scalesthat are involved as assistant principals develop in assuming the role
of principal in regards to instructional leadership?
2. If there are significant differences between principals’ and assistant
principals’ importance ratings, on which skills are the ratings different?
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3. If there are significant differences among those skills, which skills do
principals think are more important than assistant principals?
In this study, the researcher surveyed principals and assistant principals in the
State of Mississippi using an online survey. In doing so, a cross-sectional survey was
administered to participants in the sample.
The design used in this study was descriptive survey research. A survey was used
to gather information from principals and assistant principals about the perceptions of
important skills needed by assistant principals to be successful as instructional leaders.
The Internal Review Board at Mississippi State granted approval for this study
before any research began (see Appendix C). The study was conducted in Mississippi.
The survey for this study was sent to all principals and assistant principals in Mississippi
using an online survey. An email was obtained from the Mississippi Department of
Education of all the principals and assistant principals in Mississippi for this study.
Everyone who received this survey was asked to complete this in one session.
Participants clicked submit at the end of the survey to ensure that it was delivered back to
the survey website. The researcher gave all participants two weeks in which to complete
survey.
Participants
Survey participants were principals and assistant principals in public K-12 schools
in Mississippi. Data were gathered from both groups. The researcher obtained
information regarding the skills needed for assistant principals to be successful
instructional leaders from current principals and assistant principals. After the time limit
to complete the surveys emailed to these groups expired, the researcher compared the
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results of each group. This comparison was conducted to determine if there is a
difference in the skills needed to be successful instructional leaders as an assistant
principal. Through identifying perceptions of people currently in a principal ship to
assistant principals, the researcher sought to identify differences that can make assistant
principals better instructional leaders.
The survey used for this study was developed to target important instructional
leadership skills needed for assistant principals to be successful. Through comparing
perceptions of administrators in two different roles, the researcher intended to gain
insight that will be helpful in aiding assistant principals in becoming successful
instructional leaders.
The researcher focused on the role of instructional leadership skills for assistant
principals because little research exists on the topic. Also, due to the increased attention
given to instruction and test scores nationally, instructional leadership among not only
teachers but administrators is important for improving student achievement. In this study
the researcher intended to explore how the assistant principal role can be expanded to
improve student achievement through instructional leadership.
The target population of the research study is current principals and assistant
principals in Mississippi. From this population, and anticipated sample size of ten percent
was expected. Participants in the current study were required to complete a graduate
program of study or an alternate route program of study in administration before
assuming their current role. Educational leadership preparation programs and alternate
route programs have courses and internships that focus on classroom instruction.
Therefore, with training from a preparation program or alternate route program and
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because of the position they hold, these participants were selected to answer the survey
questions used in this study because of their training, preparation, and job experience.
Instrumentation
One method was used as means of collecting data in this study. The method used
to collect data in this research study was surveys. A survey used in a previous study was
borrowed for this one with the researcher’s permission (see Appendix A). This
instrument was originally adapted from guidelines used by the Virginia Department of
Education for administrator evaluations, Virginia Department of Education (as cited in
Garduno, 2009). This guideline was used to develop the survey and was also reviewed by
an expert in the field of professional development for content. The survey was then
adapted according to guidelines for this particular study.
The study from which this survey came examined similar qualities of K-12
administrators in Virginia. Questions of the survey were the same for both groups with
the exception of demographic information. Overall, the original survey consists of 93
items. For the current study, 33 items were used to measure what is necessary for
assistant principals to be successful. These items were selected from one of the five
constructs in the previous study, the particular construct selected measures instructional
leadership skills of assistant principals.
A Likert Scale was used for this survey and respondents were asked to rate their
responses. The survey asked participants to rank skills related to their position in terms of
importance. The Guidelines for Uniform Performance Standards for Educators Criteria
for Teachers, Administrators, and Superintendents from the Virginia Department of
Education was used to develop the items for this survey, Virginia Department of
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Education (as cited Garduno, 2009). Indicators from these guidelines were converted into
survey items and randomly placed within the document (Garduno, 2009).
According to Garduno (2009), five constructs were used when she surveyed
Virginia principals and assistant principals. Planning and assessment, instructional
leadership, safety and organizational management, communication and community
relations, and professionalism were the five areas measured in her study. For the purposes
of the current study, only the instructional leadership construct was used. The researcher
focused on this one area of leadership for assistant principals in order to develop a study
that aides assistant principals in improving classroom instruction. Also, the researcher
believed that participants were more likely to respond and complete a survey with only
33 items instead of 93.
According to Garduno (2009), each construct consists of five variables. Garduno
stated:
Instructional leadership includes five variables for assessment. These are: (1)
communication of school vision and continuous improvement; (2) supervision of
programs and curricular areas; (3) staff selection and retention; (4) provision of
staff development programs; and (5) using effective problem-solving techniques.
(p. 51)
The survey for the current study consisted of 33 items. The items in this survey
were skills for assistant principals pertaining to instructional leadership. The 33 items
were selected from 93 items in Garduno’s survey because they deal specifically with
instructional leadership which was the focus of the study. Items in the survey ask
principals and assistant principals to rate the importance of each skill from one to five.
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This is a Likert scale which rates responses to the items as follows: 1. Not important
(skill not needed) 2. Somewhat important (Good to know but not imperative) 3.Important
(Need to know at least minimally) 4. Very important (Need Skill) 5. Extremely Important
(Absolutely Necessary).
Furthermore, the survey consisted of three categories which asked principals and
assistant principals to rank the importance of the 33 skills to assume the role of principal
in regards to instructional leadership. The three categories used in this survey are first
year assistant principal, two through five year assistant principal, and taught in courses.
These categories asked survey participants to rank the importance of skills for one in an
assistant principal position depending on their amount of experience or if the skills
should have been acquired during coursework. Participants ranked skills that are most
important to learn for a first year assistant principal. Also, the second category asked
participants to rank skills important to learn as an assistant principal with two through
five years’ experience in the position. The final category asked participants to rank the
same set of skills as listed in the first two categories based on if the skills should have
been taught to assistant principals during coursework.
Procedures
The study was implemented during the fall of 2013 in school districts in
Mississippi. Two different groups were surveyed. The survey process for both groups
was completed during the fall semester of 2013 before this study was conducted in
Mississippi school districts, approval from the Mississippi State University Institutional
Review Board (IRB) for the Protection of Human Subjects in Research was received (see
Appendix C).
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The researcher contacted the Mississippi Department of Education and obtained
the email addresses of the principals and assistant principals in Mississippi for this study.
The researcher contacted the Mississippi Department of Education through email. The
researcher developed a consent form for participants and entered the survey into the
survey website. After the information was entered into the website, the consent form and
survey was sent to assistant principals and principals in Mississippi. Principals and
assistant principals was sent this survey through surveymonkey.com copyright 1999-2012
along with a consent form to notify them of their rights in regards to this research.
Participants were asked to acknowledge consent to take the survey before the survey
begun. Upon providing a two week period to complete the survey, the researcher then
retrieved the surveys from the survey website.
Data Analysis
Descriptive and inferential statistics was used in the process of analyzing data in
this study. According to Gravetter and Wallnau (2007), methods for discussing data in a
brief and simplistic way is descriptive statistics. Simplifying, organizing, and
summarizing data were important for understanding data and responses from assistant
principals and principals in the survey used in this study. Using descriptive statistics is
important for this study because it will allow the researcher to make meaningful
interpretations of the data. Through the use of descriptive statistics, the data collected in
this study was more manageable and easily interpreted. According to Fraenkel and
Wallen (2006), descriptive statistics are important to explain data obtained in a study in a
concise matter. Inferential statistics was also used for the purposes of this study.
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According to Gravetter and Wallnau (2007), methods of analyzing samples to generalize
about a population is the purpose of inferential statistics.
For the purposes of this study, inferential statistics were essential because of the
large population size. The State of Mississippi was the population for this study.
According to Gravetter and Wallnau (2007), populations are often difficult to use as a
whole in gaining an understanding and making generalizations for a study. Therefore,
samples were used to make assumptions and arrive at conclusions about the population in
this study.
The study focused on three research questions which are related to skills assistant
principals need to be successful as instructional leaders. The research questions were:
1. Do principals and assistant principals have the same importance ratings for
scalesthat are involved as assistant principals develop in assuming the role
of principal in regards to instructional leadership?
Research question one required descriptive and inferential statistics to answer
what skills principals perceive assistant principals need to be successful as instructional
leaders. A survey was provided for principals to complete which asked them to rate the
importance of skills needed for assistant principals to be successful as instructional
leaders. Inferential statistics was used to answer this question also. Once this information
was gathered, it was organized on an ordinal scale. This was compared to responses from
assistant principals.
2. If there are significant differences between principals’ and assistant
principals’ importance ratings, on which skills are the ratings different?
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Research question two required descriptive and inferential statistics to answer
what skills assistant principals perceive assistant principals need to be successful as
instructional leaders. Assistant principals were asked to rate the importance of skills
needed for assistant principals to be successful as instructional leaders. Inferential
statistics was used to answer this question also. Once this information was gathered, it
was organized on an ordinal scale.
3. If there are significant differences among those skills, which skills do
principals think are more important than assistant principals?
Research question three required inferential statistics to answer if there is a
difference in what principals and assistant principals perceive as skills necessary to be
successful as instructional leader. For research question three, a multivariate analysis of
variance (MANOVA) was computed to determine if there was a significant difference in
each of the scales between assistant principals and principals. MANOVA the appropriate
procedure for researches question three because there were five dependent variables,
which share a common conceptual meaning (Stevens,2002).
According to Gravetter and Wallnau (2007), assumption of normality should be
accounted for through a homogeneity of variance test. In general, according to the
authors, when sample sizes are large there is usually no reason to believe the assumption
of normality has been breached. If there is reason to believe the assumption was not met,
then it can be tested. In this study assumptions associated with analysis of variance was
addressed by conducting a Hartley’s F-max test. This test addressed the assumption of
homogeneity of variance. Also, post hoc tests were conducted after the analysis of
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variance is complete. A Tukey’s honestly significant difference test and a Scheffe` test
were conducted.
The mean of each category was calculated for assistant principals and principals.
In order to determine if there was a significant difference between the two groups,
standard deviation was computed. An analysis of variance was used to compare if there
was a difference in each category of the survey to determine if there was a statistically
significant difference between the beliefs of principals and assistant principals in regards
to what skills are necessary to be successful instructional leaders as an assistant principal.
For the purposes of this study, the researcher conducted an analysis of variance to
determine the differences between responses of the groups. Patterns and trends were
examined between assistant principals and principals to examine if any differences in
beliefs existed. The Statistical Package for Social Sciences (SPSS) is the software
program the researcher used to enter the data into from the study to check for trends
among the respondents. The mean for each skill was identified and ranked from most
important to least important in order to identify what each group perceived as important.
Significant variability among scores was determined by computing standard deviation.
By doing this, a comparison of means was computed to determine the most important
skills perceived by each group. Multivariate analysis was used to determine if differences
exist between what principals and assistant principals perceive as important skills for
instructional leadership.
Reliability
Standardized administration of the survey instrument is how reliability was
accounted for in the study. All of the surveys were completed online. The name of this
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survey website is Survey Monkey. Ensuing participants received the same directions and
clarification of instructions prior to completing the survey is how this was accomplished.
All participants in the study had a two week period to complete survey. Every effort was
made by the researcher to ensure the consistent and timely delivery of the survey to each
participant for the purposes of validity and reliability of the study.
According to Gay and Airasian (2003), consistency with instruments and tests is
the essence of reliability when conducting research. Assurance that data received from
tests is accurate if distributed to different participants is important in establishing
reliability according to the authors. Inaccurate data can be generated from instruments
that are not consistent according to Gay and Airasian (2003).
Garduno (2009),described the instructional leadership construct yielded reliability
coefficients of .95 and .93 with subscale items producing reliability coefficients from .47
to .91. (pp. 86-87). Internal consistency for each scale used in the survey instrument was
previously assessed by Garduno (2009) using Chronbach’s alpha. Standardized delivery
of the survey instrument is how reliability was accounted for according to Garduno
(2009). Garduno (2009) stated that scales for instructional leadership used in the study
showed reliability coefficients for instructional leadership between .95 and .93 with scale
items yielding reliability coefficients from .47 to .91. The reliability coefficients for each
subscale are as follows: vision year 1 .89 and years 2-5 .81, program supervision year 1
.77 and years 2-5 .62, human resources year 1 .91 and years 2-5 .83, staff development
year 1 .77 and years 2-5 .47, problem solving year 1 .82 and years 2-5 .81. The
information is displayed in Table 1.
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Table 1
Reporting of Reliability Coefficients from Garduno 2009
Cronbach’s Alpha

Cronbach’s Alpha

Year 1

Years 2 - 5

Instructional Leadership

.95

.93

Vision

.89

.81

Program Supervision

.77

.62

Human Resources

.91

.83

Staff Development

.77

.47

Problem Solving

.82

.81

64

RESULTS

Chapter four contains the analysis of data collected in this study. The focus of this
study was contrasting views of school administrators who are currently assistant
principals with those who currently serve as principals. Analysis for this study was
divided in two sections. Demographic data were examined in one section and the three
research questions were examined in the other.
The survey included a section to be completed by assistant principals and a
separate section to be completed by principals. The responses for these sections were
used to classify respondents as either assistant principals or principals. There was a total
of 246 respondents to this survey. Fifty-one people completed both the assistant principal
and principal sections of the survey which may be an accurate reflection of their current
situation. In some school settings in Mississippi, some administrators serve in dual roles
such as principal of an elementary or middle school and assistant principal to the high
school principal. This is typical in small K-12 schools were all grade levels are located on
one campus. Therefore, some respondents may have completed both portions of the
survey because they serve in both roles. However, these responses maybe ambiguous
with respect of their attitudes as an assistant principal or principal. Consequently, these
51 responses were not used. This left 195 useable responses. Of these, 94 participants
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completed the principal section and are considered to be principals; 101 participants
completed the assistant principal section and are classified accordingly.
Position
The positions held by participants in this survey include: elementary school
assistant principal or principal, middle school assistant principal or principal, and high
school assistant principal or principal. A total of 101 assistant principals completed the
survey. Of these, 48 were elementary school assistant principals, 23 were middle school
assistant principals, and 30 were high school assistant principals. A total of 94 principals
completed the survey. Of these, 55 were elementary school principals, 14 were middle
school principals, and 25 were high school principals. This information is presented in
Table 2.
Table 2
Survey Responses by Position
School Setting
Elementary
Middle
High
TOTAL

Assistant Principals
48
23
30
101

Principals
55
14
25
94

Participants were composed of assistant principals and principals in Mississippi.
These participants volunteered during the fall 2013 semester in an online survey sent to
each assistant principal and principal in Mississippi. The list of assistant principals and
principals was received from The Mississippi Department of Education along with their
email addresses. An official request for this information was sent to the Mississippi
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Department of Education by email. A total of 1730 assistant principals and principals
were sent the survey. Of these recipients, 908 principals and 822 assistant principals were
sent a request to participate in the survey. Two follow up requests were sent to the
participants after the original survey was sent. The initial survey yielded 109 responses.
The first follow up was sent to participants after an interval of 1week. Seventy-seven
responses were gained after the first follow up was sent to participants. After an interval
of 2 weeks, a second follow up was sent to participants in which an additional 60
responses were gathered. A total of 246 principals and assistant principals responded to
the survey. Fifty-one people completed both the assistant principal and principal sections
of the survey which may be an accurate reflection of their current situation. However,
these responses are ambiguous with respect of their attitudes as an assistant principal or
principal. Consequently, these 51 responses were not used. This left 195 useable
responses. These respondents were 101 assistant principals and 94 principals. The survey
had a total overall response rate of 14%. Of the 14% that responded, 48% were principals
and 52% were assistant principal. Even though 14% responded, they are not that different
than the other 86% of the population by years of experience and training. The 14% that
responded to the survey in this study are not that different that the other 86% in the
population because all participants in this survey and the recipients are either assistant
principals or principals. Furthermore, all of the recipients or participants were required to
complete a training through a university based program or alternate provider.
According to Sincar (2013), evidence exists that technology training is a major
obstacle for school leaders. The principals and assistant principals among the 14% that
responded to the survey could be more comfortable using technology than the other 86%
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that did not responded to the survey. It is also important to note that the majority of the
respondents completed the survey within 72 hours of receiving the survey. This is
accurate for the initial survey distribution and each of the two reminders sent to
participants asking them to complete the survey. Therefore, many respondents may have
intended to return and complete the survey and did not due their busy schedule.
In regards to years of experience, the response rate in general decreased among
assistant principals according to the years of experience they have. Among assistant
principals 50% of the respondents had 5 or less years experience, 36% had 5 to 10 years
experience, and 4% had 11 to 15 years experience. The only change in this trend is that
10% of the assistant principals who responded had 16 or more years experience. As with
assistant principals, the overall response rate of principals decreased according to the
years of experience they have. Among principals 50% of the respondents had 5 or less
years experience, 29% had 5 to 10 years experience, 13% had 11 to 15 years experience,
and 8% had 16 or more years experience. This information is presented in Table 3.
Table 3
Response Rate of Participants by Years of Experience for Assistant Principals and
Principals
Years of Experience

Assistant Principals

Principals

________________________________________________________________________
< 5 years
50%
50%
5-10 years
36%
29%
11-15 years
4%
13%
16 or more years
10%
8%
________________________________________________________________________
Total
100%
100%
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Overall, elementary assistant principals and principals responded at a higher rate
than middle school or high school assistant principals and principals. Among elementary
administrators who responded to the survey, 48 were assistant principals and 55 were
principals. In regards to middle schools, 23 were assistant principals and 14 were
principals. The high school administrators responding to this survey were 30 assistant
principals and 25 principals. Therefore overall, elementary assistant principals and
principals responded at a higher rate than those in middle school and high school which
indicates only a difference in the position in which they serve. No other major differences
were determined between the 14% who responded to the survey and the rest of the
population than technology comfort levels and position held.
Demographics
Years of Experience
Years of experience of the participants ranged from less than 5 years to greater
than 16. The information displayed in Table 3 is for assistant principals and principals.
Although there were 246 responses to the survey, only 195 of these were usable
responses since 51 responded as an assistant principal and a principal. Therefore, these
responses were not included in the current study. Of the 195 usable responses, 101 were
assistant principals and 94 were principals. Table 4 displays the distribution of
participants by years of experience for assistant principals and principals.
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Table 4
Years of Experience for Assistant Principals and Principals
Years of Experience

Assistant Principals

Principals

________________________________________________________________________
< 5 years
51
47
5-10 years
36
27
11-15 years
4
12
16 or more years
10
8
________________________________________________________________________
Total
101
94

Other Administrative Experience
Response choices for the other administrative experience question were yes, no,
and if yes, what? This question was only asked to assistant principals. Of the 101
participants 48 (47%) responded yes, 50 (49%) responded no, and 3 (4%) answered the
other experience item. The information displayed in Table 5 is for assistant principals
responses to other administrative experience.
Table 5
Distribution of Other Administrative Experience for Assistant Principals
Answer Choices

Frequency

Percent

Yes
No
If yes, what?
Total

48
50
3
101

47
49
4
100
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How Many New Assistant Principals Have you Supervised in Your Career
Only principals were asked to answer the question: How many new assistant
principals have you supervised in your career? Answer choices were given to principals
that ranged from 1 to >5. In response to this question, 28 (29%) supervised one, 34 (35%)
supervised two, 17 (19%) supervised three, 4 (4%) supervised four, 4 (4%) supervised
five, and 7 (9%) supervised > 5.
The information displayed in Table 6 is for principals responses to: How many
new assistant principals have you supervised in your career?
Table 6
Distribution of How Many New Assistant Principals Have You Supervised in Your
Career?

Findings Related to Descriptive Data
Of the responses analyzed in this study, 101 were from assistant principals. Based
on the descriptive data collected, the findings indicated that 50% of the participants who
were assistant principals had less than 5 years’ experience and 36% had 5 to 10 years of
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experience. 4% of assistant principals had 11 to 15 years of experience while 10% had 16
or more years of experience.
Of the 195 responses analyzed in this study 94 were principals. 51% of principals
possessed less than 5 years of experience. Findings reported that 27% had 5 to 10 years
of administrative experience. Additionally, 14% had 11 to 15 years of administrative
experience and 8% had 16 or more years experience.
In summary, the participants in this study were assistant principals and principals
with experience that ranged from less than 5 years to over 16 years experience as an
administrator. Ninety-four participants were principals. Of the participants in the survey,
101 of these were assistant principals. Forty-eight (47%) were elementary school
assistant principals, 23 (23%) were middle school assistant principals, and 30 (30%) were
high school assistant principals. A total of 94 principals completed the survey. Fifty-five
(55%) were elementary school principals, 14 (16%) were middle school principals, and
25 (29%) were high school principals.
Descriptive Statistics
Descriptive Statistics were analyzed for the current study using SPSS, by the
researcher and double checked for accuracy. Of the 195 useable responses, 94
participants completed the principal section and 101 participants completed the assistant
principal section. Results were tabulated and descriptive statistics utilized to identify the
patterns of responses to the importance of each single skill and scale. The relationship
between the variables of problem solving, staff development, human resources, program
supervision, and vision was analyzed using Pearson correlation coefficient. To ensure no
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violation of the assumptions of normality, linearity and homoscedasticity occurred, and
preliminary analyses were performed.
Research Findings
Research questions for the study were examined by analyzing the responses
provided by principals and assistant principals who volunteered during the fall 2013
semester in Mississippi. The survey instrument was used with the authors’ permission
and followed Garduno (2009). Vision, Program Supervision, Human Resources, Staff
Development, and Problem Solving were the 5 scales for this instrument and the survey
consisted of 33 items.
For the current study, Cronbach’s alpha was also performed to measure the
internal consistency of the scales in the current instrument. In regards to first year
assistant principals, problem solving was .84 and staff development was .86. Human
resources was .93, program supervision was .87 and vision was .91. For assistant
principals with 2-5 years’ experience, the corresponding numbers were .75 for problem
solving, .77 for staff development, .89 for human resources, .81 for program supervision,
and .84 for vision. Table 7 displays the information for the current study.
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Table 7
Reporting of Reliability Coefficients for the Current Study.
K*

Cronbach’s

Cronbach’s

Cronbach’s

Alpha

Alpha

Alpha

Year 1

Years 2 - 5

Principals

5

.84

.75

.80

Staff Development 4

.86

.77

.82

Human Resources

11

.93

.89

.91

Program
Supervision
Vision

5

.87

.81

.84

8

.91

.84

.88

Problem Solving

*k-number of indicators comprising scale.
The results are included in the next section. The instrument in this study was used
with permission from the researcher who previously adopted, piloted, and administered
this instrument in a prior study. Data analysis for this study began by grouping each item
of the survey for the current study into each of five scales.
This information is displayed in Table 8.
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Table 8
Instructional Leadership Skills of Assistant Principals

Each scale within the survey contained a different number of items to measure the
importance of skills among principals and assistant principals. The number of items per
scale is: problem solving (5), staff development (4), human resources (11), program
supervision (5), and vision (8). The problem solving scale contained items1, 21, 23, 26
and 31. Survey items 2,9,18 and 25 composed the scale for staff development. Items on
the survey for the human resources scale were 8, 12, 14,15,17,20,22,24,27, 30 and 35.
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The scale for program supervision contained survey item numbers 5,11,13,16 and 28.
Finally, the vision scale contained survey item numbers 3,4,6,7,10,19,33 and 33.
The entire survey consisted of 33 items which involves rating the importance of
skills that are involved with being an instructional leader in preparing to assume the role
of principal. Participants were asked to rate the level of importance of skills for assistant
principals in two categories. The first category was the importance level of skills for first
year assistant principals. The second category was the importance level of skills for
second through fifth year assistant principals. Each category asked the participant to rate
the skill from one to five with the following statement: one not important (Skill not
needed), two somewhat important (Good to know but not imperative), three important
(Need to Know at least minimally), four very important (Needed Skill), and five
extremely important (Absolutely necessary).
Data Analysis
Missing data analysis was conducted for this study since some of the respondents
left some questions unmarked. Instead of disregarding those surveys, missing data
analysis was performed to gain a more understanding of the responses from the
participants. These missing values were imputed using the expectation-maximization
algorithm.
Two separate MANOVAs were performed for the three research questions in this
study. The first MANOVA was administered to assess whether there were any
differences in five subscales of instructional leadership between principals and 1st year
assistant principals. Additionally the 2nd MANOVA was performed to determine if any
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differences existed in subscales of instructional leadership between principals and
assistant principals with 2-5 years experience.
Independent Variables
In both MANOVAs position was selected as the independent variable. The
independent variable contained two levels coded as follows: 1 (assistant principals) and 2
(principals).
Dependent Variables
The dependent variables in the first MANOVA were scaled mean scores of five
scales of instructional leadership (i.e. vision, program supervision, human resources, staff
development, and problem solving). Dependent variable responses of 1st year assistant
principals were used to perform the first MANOVA.
In the second MANOVA, the dependent variables were also mean scores of five
scales of instructional leadership (i.e. vision, program supervision, human resources, staff
development, and problem solving). Dependent variable responses of assistant principals
with 2-5 years’ experience were used to perform the second MANOVA.
Results
1st Year Assistant Principals
The purpose for the first MANOVA was to prevent a Type I error from occurring.
Also, the first MANOVA was performed to determine if significant differences exist
between first year assistant principals and principal’s importance ratings for scales that
are involved as assistant principals develop in assuming the role of principal in regards to
instructional leadership.
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A Pearson’s r data analysis revealed a strong, positive correlation in the first
MANOVA, ranging from, 73 (between problem solving and staff development) to .90
(between program supervision and vision) Table 9 displays the information for Pearson
correlation in the first MANOVA.
Table 9
Pearson Correlations, Means, and Standard Deviations Associated with MANOVA
1(N=195)

The information displayed in Table 10 revealed descriptive statistics for the
dependent variables in the current study for the first one-way MANOVA that compared
first year assistant principal responses to principal responses are: problem solving, staff
development, human resources, program supervision, and vision. This reflects
instructional leadership skills first year assistant principals and principals believe
assistant principals need to be successful in assuming the role of principal. The data in
this study indicated that the mean score for 1st year assistant principals were 4.31, 4.13,
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4.26, 4.33, and 4.37 respectively. Additionally the mean score for principals in regards to
the dependent variables of problem solving, staff development, human resources,
program supervision, and vision were 4.12, 3.80, 3.93, 3.97, and 4.10 respectively.
Table 10
Group means and standard deviations for the five subscales of instructional leadership
(first MANOVA).
Position

Problem
Staff
Human
Program
Vision MANOVA
solving development resources supervision
results
________________________________________________________________________

N
M (SD)
M (SD)
M (SD)
M (SD)
M (SD)
A.P. 101
4.31 (.61) 4.13 (.67) 4.26 (.57) 4.33 (.59) 4.37(.57) Wilks’ ^
P.
94
4.12 (.62) 3.80 (.79) 3.93 (.73) 3.97 (.75) 4.1 (.66)
=.906
Total 195
4.22 (.62) 3.98 (.75) 4.10 (.67) 4.16 (.69) 4.24 (.63) R2 .094
________________________________________________________________________

The first one-way MANOVA compared the five dependent variables for 1st year
assistant principals versus the five dependent variables for principals. Box’s test of
equality of covariance matrices was performed for the first MANOVA which yielded
results of Box’s M= 26.495 and a p value of .041. The procedure yielded a statistically
significant MANOVA effect, Wilks Lambda=.906, F(5, 189) = 3.93, p < .002. The
multivariate effect size was estimated at .102. Each of the scales in this MANOVA was
statistically significant. Separate between subject tests or ANOVAS were performed for
each of the five scales after the MANOVA was completed. The p values for the
ANOVAS are: problem solving = .033, staff development .002, human resources .000,
program supervision .000, and vision .002. In each of the variables assistant principals
rated the skills as more important than principals. For assistant principals the mean values
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for each subscale are: problem solving = 4.31, staff development 4.13, human resources
.4.26, program supervision 4.33, and vision 4.37. The standard deviation values for
assistant principal in each scale are: problem solving = .61, staff development .67, human
resources .57, program supervision .59, and vision .57. For principals the mean values for
the scales are: problem solving = 4.12, staff development 3.80, human resources 3.93,
program supervision 3.97, and vision 4.10. The standard deviation values for principal
subscales are: problem solving = .62, staff development .79, human resources .73,
program supervision .75, and vision .66.
Data from the first MANOVA revealed that, compared with principals, assistant
principals principals rated higher in all five scales of problem solving, staff development,
human resources, program supervision, and vision included in the survey instrument.
Overall, the data shows that first year assistant principals ranked skills necessary to be a
successful instructional leader higher than principals in all five scales.
Assistant Principals with 2-5 Years’ Experience
Pearson correlation coefficients ranged from [r= .83 n=195, p<.01] for problem
solving and staff development to [r= .63, n=195, p<.01] for human resources and
program supervision and to[r=.84, n=195, p<.01] for program supervision and vision.
There was a strong, positive correlation from the Pearson’s r data analysis performed for
the second MANOVA. Table 11 displays the information for Pearson correlation in the
second MANOVA.
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Table 11
Pearson Correlations, Means, and Standard Deviations Associated with MANOVA 2.
(N=195).
1

2

3

4

5

M
SD
________________________________________________________________________
2-5 problem solving
1.0
4.63 .40
2-5 staff development
.63
1.0
4.46 .53
2-5 human resources
.78
.77
1.0
4.55 .45
2-5 program supervision
.69
.80
.83
1.0
4.58 .48
2-5 vision
.67
.82
.82
.84
1.0
4.63 .40
________________________________________________________________________

The information displayed in Table 12 revealed descriptive statistics for the
dependent variables in the current study for the second one-way MANOVA that
compared assistant principals with 2-5 years experiences responses to principal responses
are: problem solving, staff development, human resources, program supervision, and
vision. The results reflect instructional leadership skills assistant principals with 2-5
years’ experience and principals believe assistant principals need to be successful in
assuming the role of principal. The data in this study indicated that the mean score for
assistant principals with 2-5 years’ experience as compared to principals were 4.66, 4.55,
4.66, 4.70, and 4.73 respectively. Additionally the mean score for principals in regards to
the dependent variables of problem solving, staff development, human resources,
program supervision, and vision were 4.59, 4.34, 4.44, 4.46, and 4.53 respectively
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Table 12
Group Means and Standard Deviations for the Five Subscales of Instructional
Leadership (Second MANOVA).
Position Problem
Staff
Human
Program Vision MANOVA
solving
development
resources
supervision results
________________________________________________________________________
N M (SD)
M (SD)
M (SD)
M (SD) M (SD)
A.P. 101 4.66 (.41)
4.58 (.46)
4.66 (.38)
4.70 (.40) 4.73 (.35) Wilks’s^
P.
94 4.59 (.39)
4.34 (.57)
4.44(.48)
4.46 (.52) 4.53 (.43) =.898
Total 195 4.63 (.40)
4.46 (.53)
4.55 (.45)
4.58 (.48) 4.6 (.40) R2 .102
________________________________________________________________________

In the second MANOVA the five dependent variables for assistant principals with
2-5 years’ experience was compared to principals. Box’s test of equality of covariance
matrices was performed for the second MANOVA which yielded results of Box’s M=
48.819 and a p value of .000. Another statistically significant MANOVA effect was
yielded. Wilks’ Lambda=.898, F(5, 189) = 4.29, p < .001. The multivariate effect size
was estimated at .102 which suggests that 10 % of the variance was accounted for by
position level. Each of the scales in this MANOVA were statistically significant except
one which was problem solving. Separate between subject tests or ANOVAS were
performed for each of the five scales after the MANOVA was completed. The p values
for the ANOVAS are: problem solving = .239, staff development .002, human resources
.001, program supervision .000, and vision .001. Mean values for assistant principals on
each scale are: problem solving = 4.66, staff development 4.58, human resources .4.66,
program supervision 4.70, and vision 4.73. The standard deviation values for assistant
principal subscales are: problem solving = .41, staff development .46, human resources
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.38, program supervision .40, and vision .35. For principals the mean values for the scales
are: problem solving = 4.59, staff development 4.34, human resources .4.44, program
supervision 4.46, and vision 4.53. The standard deviation values for principal subscales
are: problem solving = .39, staff development .57, human resources .48, program
supervision .52, and vision .43.
Compared with the principals, data from the second MANOVA revealed that
assistant principals rated higher in four of the five scales which included: staff
development, human resources, program supervision, and vision. Problem solving was
the only scale that no significant difference existed between assistant principals and
principals. Overall, the data shows that assistant principals with 2-5 years of experience
ranked skills necessary to be a successful instructional leader higher than principals in
four of the five scales.
Summary
The purpose of this chapter was to describe the results of the descriptive and
statistical analysis performed on the data obtained from the participants of this study.
Descriptive data were used to describe the participants in terms of age, position, and
experience as an administrator. Also, descriptive statistics were used to describe
importance ratings among principals and assistant principals for scales that are involved
as assistant principals develop in assuming the role of principal in regards to instructional
leadership. Two one-way MANOVAs were conducted to determine if differences existed
in importance ratings among principals and assistant principals for scales that are
involved as assistant principals develop in assuming the role of principal in regards to
instructional leadership. These MANOVAs were also conducted to determine if there are
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significant differences among those skills for which the differences are significant and
which skills do principals think are more important than assistant principals. The results
were summarized for the research questions and analyzed by using statistical analyses.
Overall, 9 out of the 10 variables are significant except problem solving in the second
MANOVA which reports the results of the comparison of the first year assistant
principals and principals. This variable showed no significant difference between
assistant principals and principals in regards to problem solving with a significance of
.239. In each of these variables assistant principals rated the skills as more important than
principals. A more detailed summary, conclusion, and recommendation are presented in
Chapter 5.
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SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

The purpose of this chapter is to discuss results in the context of related literature
and to discuss possible recommendations for further research. High accountability
standards were set for schools, schools districts, and states as a result of the NCLB. In
attempts to improve education, new state testing requirements and laws have been
developed. States must also identify adequate yearly progress and report student
achievement performances annually. In the new age of educational accountability we live
in during the 21st Century, instructional leadership is important according to Jackson and
Lunenburg (2010).
Researchers such as Kaplan and Owings (1999) have noted a need for more
research on the position of assistant principal, as the role is under researched and more
development of this position can help improve schools. The importance of the assistant
principals’ role in regards to instructional leadership has been cited by Celikten (2001).
The importance of properly trained administrators has been emphasized in reforms during
the past two decades Cibulka (2009). Additional attention to the assistant principal is
needed in order to develop the position in a matter that can be vital to the overall
improvement of the school and student success. Assistant principals as school leaders can
influence policy and programs in their schools positively. The assistant principal can
impact instruction and student achievement if the scope and role of this position could be
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broadened to encompass instructional leadership. Celikten (2001) describes reasons that
encumber assistant principals in the instructional leadership role. According to the author,
a variety of duties, the need for a clearly defined purpose, and lack of professional
development opportunities, are just a few obstacles to being an instructional leader for
assistant principals. Cibulka (2009) describes factors that inhibit educational leaders. An
absence of unison about the information that is important for preparing administrators
and the endurance of academic programs that do not emphasize practice are two factors
discussed by the author. According to Cibulka (2009), higher education should do more
to regulate itself and more research is needed on programs that are productive. Due to a
lack of research on the assistant principal position and increased accountability standards
more attention should be given to this role than it has received in the past. To gain better
understanding of the challenges involved with their unique position within a school
setting more research is needed. Many assistant principals become principals later in their
career. The better one is prepared while serving as an assistant principal the more
expertise they will bring to a principal ship. The position of assistant principal and its role
in regards to instructional leadership is one that deserves further study.
Today it is still uncertain how instructional leadership can be best facilitated.
Instructional change and improvement is difficult without the identification of skills and
criteria necessary for strong instructional leadership. Variety in teaching and instructional
methods creates difficulty in defining what is necessary to be a good instructional leader.
A knowledge base must be developed for leaders to have the ability to make instructional
improvement. Currently, no consensus exists of what this knowledge base is and how it
should be composed (Neumerski, 2013).
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The purpose of this study was to investigate skills principals and assistant
principals perceived as important for assistant principals to be successful instructional
leaders. This study examined if principals and assistant principals had the same
importance ratings for scales that are involved as assistant principals develop in assuming
the role of principal in regards to instructional leadership. Also, the current study
determined if there are significant differences between principals’ and assistant
principals’ importance ratings on skills where the ratings are different. Finally, this study
sought to determine if significant differences existed and among those skills for which
the differences are significant, which skills do principals think are more important than
assistant principals.
Assistant principals in the present study overall rated the importance of
instructional leadership skills higher than principals. Experience, comfort level in dealing
with instructional leadership tasks, or different leadership theories may be some of the
reasons assistant principals rated instructional skills more important than principals.
These explanations are discussed in the conclusion section.
For the present study, it is important to consider the experiences, duties, and
responsibilities of assistant principals and principals in determining why they rated skills
in each scale as they did. Many assistant principals have little experience with
instructional leadership. Assistant principals have duties and responsibilities that do not
deal with instruction according to Barnettet al. (2012).Due to this lack of experience,
many assistant principals may see it has an area in which they need or desire more
experience. Principals on the other hand usually have experience dealing with
instructional leadership since the duties of their position require them to focus on these
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tasks more than assistant principals. Typically, principals spend more time dealing with
instructional leadership issues than assistant principals. Because of the lack of time and
experience in dealing with these instructional leadership issues assistant principals may
view this as an area they need more development in that principals do not recognize.
Therefore, assistant principals may have rated this scale higher because they see this as
an area professional in which they are lacking. It is also possible that principals did not
rate this scale as high because they did not see this as important as assistant principals did
because of their experience and belief that assistant principals should focus on other tasks
as they develop as administrators.
Barnettet al. (2012), reviewed the roles of new and experienced assistant
principals in their study. According to the authors, recent student achievement standard
increases create an expectation for assistant principals to be instructional leaders. Barnett
et al. (2012) share findings that some assistant principals may not have the skills and
knowledge necessary to be an instructional leader and spend less time handling
instructional leadership responsibilities. The authors also discuss that many participants
in their study disclosed curriculum and instruction as duties related to their job they were
not able to deal with. Time and conflict management along with a lack of training to be
instructional leaders in their preparation programs, were others barriers described by
Barnett et al. (2012) for assistant principals to be instructional leaders. In regards to the
present study assistant principals may consider instructional leadership skills more
important than principals and rated them more important because they see this as an
important area of leadership they lack experience with due to the obstacles that exist for
assistant principals in their attempts to be instructional leaders.
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The present study focused on Mississippi principals and assistant principals who
participated in an online survey. All of the participants were volunteers and from
Mississippi. These participants were practicing administrators in a high school, middle
school, or elementary school in Mississippi. The online survey was open to all principals
and assistant principals in Mississippi for two weeks. Two reminders about this survey
were sent out also.
The instrument used in this study was borrowed from a previous study with the
researcher’s permission. Internal validity was accounted for through consistent
administration of the survey to all participants. Also, internal validity was accounted for
by using a previously piloted and expert reviewed survey instrument. In the previous
study validity was addressed in many ways.
Descriptive and inferential statistics were used to identify differences in
importance ratings for scales that are involved as assistant principals develop in assuming
the role of principal in regards to instructional leadership. Two MANOVA was used to
determine the mean scores between assistant principals and principals. The MANOVAs
were used to determine significant differences, among those skills for which the
differences are significant and which skills principals think are more important than
assistant principals. The study’s findings were drawn from data that was analyzed as it
related to the three research questions.
Conclusions
Assistant principals and principals in Mississippi do differ on ratings for skills
that are involved as assistant principals develop in assuming the role of principal in
regards to instructional leadership in 9 out of 10 scales. It can be concluded that
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administrators in Mississippi reported having differences in ratings for scales in regards
to instructional leadership as assistant principals develop to assume the role of principal.
In regards to the problem solving scale, assistant principals with 2-5 years’ experience
and principals had the same ratings. First year assistant principals rated problem solving
higher.
In each of the other scales of this survey, assistant principals had higher ratings
for instructional leadership skills than principals. This difference could be linked to the
amount of experience assistant principals and principals have respectively. The lack of
difference in the problem solving scale most likely can be attributed to the fact that most
preparation programs provide the skill of problem solving as a primary focus of their
program. According to Copland (2000) it is important to prepare principals to be problem
solvers. Copland (2000) explains that developing sound problem solving process is
crucial for preparing administrators. All school administrators are trained to be problem
solvers and to value these skills since one has many problems to deal with and solve on a
daily basis as an assistant principal or a principal. Instilling the role of problem solving as
one of the most important for administrators in preparation training is likely why little
difference exists in this scale. It is also possible that first year assistant principals place
higher expectations on their role than principals and rated these skills more highly
necessary than principals because of this reason. This conclusion is supported by
Garduno’s (2009) research, which found that assistant principals and principals rate the
importance of skills necessary for assistant principals to be instructional leaders when
assuming the role of principal differently. In Garduno’s (2009) study, it was found that
assistant principals rate the skills higher than principals. One explanation that Garduno
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(2009) offers as a possible reason for assistant principals ranking these skills higher than
principals is that assistant principals place higher expectations on themselves in the role
of assistant principal than principals.
In 9 out of 10 scales on the survey assistant principals ranked instructional
leadership skills higher than principals. Problem solving was the only scale that
significant differences did not exist between assistant principals and principals. In regard
to the problem solving scale, no significant difference existed between assistant
principals with 2-5 years’ experience and principals. First year assistant principals rated
problem solving more important compared to principals. This is also likely to the great
importance placed on problem solving in preparation programs for assistant principals
and principals. Problem solving is an important skill set for administrators to have and
acquire during the course of their career. Typically, many first year assistant principals
are assigned certain tasks to gain experience as a novice administrator by the principal.
As first year assistant principals gain more experience and move further into their career,
many undergo transformations and skill development only experience can bring. These
changes likely contribute to paradigm shifts in decision making and perception of role.
Being able to comprehend and develop answers to problems is vital for success as a
principal according to Copland (2000). Developing administrators that are sound problem
solvers instead of emphasizing specialized characteristics associated with teaching was
also discussed by the author.
Problem solving is a major component in many preparation programs for assistant
principals and principals. According to Risen and Trispses (2008) preparation programs
should encompass internship experiences that administer problem solving opportunities
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to students. The authors also discuss the importance of students developing problem
solving skills in preparation programs in order to foster student knowledge.
In considering the importance of instructional leadership to achieve growth and
accountability goals, these findings are at first surprising. This is because of the increase
of student achievement accountability in K-12 education over the past two decades which
has placed more of an emphasis on instructional leadership for principals. Principals deal
with more pressure for students to achieve than at any other time in history. However,
there are several explanations for these findings. First, experience may be one
explanation for these findings. Policy changes over the last two decades in K-12
education have increased the importance for school administrators to become
instructional leaders. NCLB reauthorized and updated ESEA according to the
Congressional Digest (2008).
According to Lee et al. (2009) duties and liability has increased for all educators
due to reform initiatives in education. Typically, school administrators in principal ships
have more experience than assistant principals and have worked in the field longer.
Previously, the emphasis on student achievement and instructional leadership did not
exist in the field as it does today. Managing the daily tasks associated with running a
school such as student discipline and teacher supervision was adequate.
Studies such as Eckman (2007) show the increased duties and changing roles of
today assistant principal and principal. These two roles have changed and have so many
responsibilities that some such as Eckman (2007) suggest a co-principal ship model so
two people can share the duties. Today much more is required and novice administrators
see the importance of instructional leadership that more experienced administrators do
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not. Novice administrators may place more importance on instructional leadership
because principals consider more of the overall duties required to effectively manage a
school and not just one area. Barnett (2004) suggested that instructional leadership should
be given more attention in preparation programs than management. Cibulka (2009)
discusses the emergence of different preparation programs initiated by non-traditional
providers that suggests changes in training of administrators. Principals may rate skills in
areas other than instructional leadership as more important. Assistant principals who have
never served in a principal ship may not have taken all the responsibilities into account
when rating the importance of instructional leadership skills. Second, many principals are
not comfortable dealing with instructional leadership tasks. Many principals lack
experience as instructional leaders. The instructional leadership role for assistant
principals is a small one and the main responsibility when serving in this position is
usually student discipline according to Pounder and Crowe (2005). Madden (2008)
describes assistant principals as unprepared to transition into the role of principal.
Expanding the assistant principal role to involve more duties that include instructional
leadership in order to develop a pool of quality leaders was one suggestion made by
Pounder and Crowe (2005). For this reason, they either delegate this task to other
administrators or do not actively engage in the role themselves. Delegation of the
instructional leadership role could indicate that they do not value these skills. Glanz et al.
(2006) discuss that when a principal serves as a manger they usually delegate their
instructional duties to assistant principal or coaches. Finally, different leadership ideas of
school administrators are another possible explanation for these findings. Shared
leadership, co-principal ship, and distributed leadership are a few emerging ideas of
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leadership in k-12 schools. Shared leadership is one way to help assistant principals in
terms of shared leadership according to Pounder and Crow (2005).
According to Eckman (2007) the role of the principal today has many different
responsibilities and duties. In order to address these responsibilities and duties, different
models of leadership have been developed. Therefore according to the author different
models of leadership such as the co-principal ship where one person is the administrative
principal and one person is the instructional leader is being proposed. Sharing leadership
through a school wide leadership approach among different stakeholders is another
popular approach to leadership known as distributed leadership according to Bush (2008).
Problem solving was the only scale that did not show a difference in the ratings between
assistant principals and principals. Assistant principals with 2-5 years experience and
principals showed no statistically significant difference in ratings all though first year
assistant principals did rate problem solving higher. First year assistant principals being
new to the position rated the problem solving scale higher likely because this aspect of
administration was emphasized in their preparation program and they have limited on the
job experience. According to Varner (2007) the principal is important in order that
schools achieve. The author discusses that preparation programs have often focused on
skills dealing with the management of the school and not addressed other qualities
necessary to be a school leader. Orr (2011) explains that features in preparation programs
for administrators are different from program to program. The author states that there are
connections between these features that are related to the results of the program.
The findings differ on this scale from the rest of the scales because problem
solving is an area that all administrators deal with. Since all administrators have
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experience problem solving and are trained to problem solve with similar skills and
approaches, this could be why there is no difference between these two groups on this
scale. All school administrators learn and develop problem solving skills through
graduate work or on the job training. According to the results of the present study, when
assistant principals gain more than one year of experience on the job their problem
solving skills change. The process for problem solving is universal with specific actions
to implement for a problem. Instructional leadership skills and practices for success are
not as clearly defined. A more defined process for problem solving exists than
instructional leadership. Another possible explanation for the results in the present study
is that as first year assistant principals gain experience and move further in their careers,
their problem solving skills and perceptions of their roles change. It is likely that as the
first year assistant principal becomes a 2-5 year assistant principal the way they solve and
view problems changes. Therefore, this is probably why there is not a difference on the
problem solving scale and there is on the other scales of this study.
Barnett et al. (2012) report that instructional leadership was a topic that emerged
in their research. According to Neumerski (2013) it is important to learn more about how
instructional leadership is carried out and performed. The author suggests studying the
literature of principles, teachers, and coach instructional leadership through a distributed
lens to benefit scholars in learning more about instructional leadership. The present study
extends previous research in the area in several important ways. First, the role of assistant
principal is under researched. Although research exists on the assistant principal position,
it is not extensive and deserves further investigation in order to develop the role to its
fullest potential. Wong (2009) states that while the principal ship has been closely
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reviewed and the assistant principal has not. Second, this study contributes to prior
research on assistant principals and is unique because it focuses on skills assistant
principals need to be successful instructional leaders. Other studies such as Garduno
(2009) that deal with the assistant principal position have researched the position broadly.
Garduno (2009) reviews all skills necessary for assistant principals to be successful.
While Garduno (2009) does research and explore instructional leadership in depth, her
study as explores the other skills necessary for assistant principals to be successful and
does not focus only on instructional leadership. A narrow approach that focuses on the
area of instructional leadership is taken in the present study. Therefore, the present study
extends the study of Garduno (2009) and research on assistant principals by focusing on a
smaller dimension of the assistant principal role that is extremely important in education
today. Other studies, such as Neumerski (2013) and Barnett et al. (2012), have suggested
a need for more research on the assistant principal in regards to instructional leadership as
well. With increased accountability on student achievement understanding how the
assistant principal can become a true instructional leader in the school is important.
Finally, extending the knowledge of skills school administrators need to be successful
instructional leaders is another important way the present study extends previous
research. The role of assistant principal has great potential if it can be shaped
appropriately, according to Watson (2005). Some school administrators may not have
stopped to consider these skills before and reflect on if their practices. The present study
also presents findings that show how assistant principals and principals rank these skills
which add to our knowledge of instructional leadership for school administrators. These
findings add to our knowledge because we are able to see how assistant principals and
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principal’s rank the skills they think are important to be a successful instructional leader.
When we are able as researchers to identify which skills practicing administrators think
are important we can eventually through more research identify specific skills necessary
for all administrators to be successful as instructional leaders. Once these skills have been
identified we can then incorporate them into professional development opportunities and
preparation programs. According to Cranston et al. (2004) the position of assistant
principal is under-researched and is a key part of the school leadership team. Instructional
leadership is also an area in the current literature that deserves more attention and is
under researched. Through research on both under researched areas of assistant principals
and instructional leadership, new information may be contributed to the both areas since
little exists.
Nine out of the ten variables were significant in the present study except problem
solving in the second MANOVA which reported the results of the comparison of the
assistant principals with 2-5 years’ experience and principals. This variable showed no
significant difference between assistant principals and principals in regards to problem
solving with a significance of .239. In each of these variables assistant principals rated
the skills as more important than principals. Therefore, these findings indicate that
significant differences exist between first year assistant principals, assistant principals
with 2-5 years’ experience and principals on each of the variables in the survey except
the problem solving variable that compared assistant principals with 2-5 years’
experience and principals. These differences in the nine areas suggest that more
professional development should be provided to assistant principals and principals by
school districts and state departments of education. Preparation programs for
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administrators may also consider making changes to their content and delivery in order to
develop more of a consensus in these areas for assistant principals and principals in order
to clarify each positions role and expectations. The era in which one serving in an
assistant principal or principal position was certified could also influence their
perceptions in these nine areas. Militello, Gajda, and Bowers (2009), reported findings
that state a difference exists in administrators certified pre or post NCLB in regards to
what they learned in their preparation programs and the caliber of the program.
According to the authors, recent student achievement standards possibly created different
designs of principal preparation programs and curriculum for these programs.
Limitations
There were some limitations in this study. First, a lower than desired response rate
is one limitation for the present study. Second, all participants did not complete the entire
survey. This was an unforeseen and unintentional result of using an online survey in this
study. Third, responses to questions on the survey may have been influenced by the grade
level the participant serves in as an administrator. Fourth, social desirability may have
influenced assistant principals in particular. Being new administrators some participants
may have ranked these five aspects higher because they thought it socially desirable to
rank these areas highly. It is possible that elementary, middle, and high school assistant
principals and principals responded differently due to the particular setting in which they
currently serve.
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Implications
Assistant principals serve during an unprecedented time in education. In this
study, critical implications related to practice and research are suggested for investigating
skills assistant principals need to be successful as instructional leaders.
The implications of this study are important to consider when training new
assistant principals to assume the role of principal. The data shows that while assistant
principals rate these skills as important they also rate them higher than principals.
According to Cranston et al. (2004), schools have changed over the last several years.
Barnett (2004), explains that a national discussion revolving around school leadership
training programs has been ongoing. Instructional leadership has gained more attention.
In a recent study Orr and Orphanos (2011), discuss important features in preparation
programs which include content that focuses on instructional leadership. As a result of
the findings from the current study, the researcher draws the conclusion that a paradigm
shift may be occurring among administrators. Because the findings show that assistant
principals rate these skills more important than principals, it is possible that reforms in
education and increased student accountability have created a shift in the administrative
mindset to become focused more on instructional leadership rather than problem solving
and management. This conclusion is drawn by the researcher because assistant principals
who are typically new to administration ranked instructional leadership skills higher than
principals who usually have more experience in administration and have been in the field
longer. Therefore, it is the belief of the researcher that a paradigm shift may be underway
in K-12 administration and eventually all school administrators could value instructional
leadership more importantly than other aspects of administration due to reforms and
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increased student accountability. This paradigm shift could possibly occur as new
administrators replace veteran administrators over the upcoming decades. According to
Militello et al. (2009) conducted a study that compared the perception of administrators
certified before and after NCLB. Militello et al. (2009) report that changes has been
brought to the role of the principal and preparation programs since the passage of the act.
Several implications for state department officials, superintendents, principals,
and assistant principals are apparent as this paradigm shift occurs. Redesign of courses
and preparation programs for administrators should be considered by leaders in the
future. Principals and assistant principals will require professional development
opportunities to prepare them for these changes. More professional development
opportunities that help administrators in both positions become more knowledgeable of
the role and responsibilities of an instructional leader are needed. Based on the findings
of the present study principals would benefit more from these professional development
opportunities than assistant principals. Furthermore, it is important that research on the
role of assistant principal and instructional leadership continue in order to help
administrators understand and develop quality instructional leadership skills.
Communication between state department officials, superintendents, principals, and
assistant principals is crucial in this process to ensure that roles are clearly defined.
Clearly defined roles and attainment of instructional leadership skills can be greatly
enhanced through communication. Finally, findings from this study indicate that more
research is needed on assistant principals with 5 years of experience or less.
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Implications for Practice
Two important implications for practice came from this study. First, assistant
principals had higher ratings for instructional leadership skills than principals. This could
indicate that assistant principals value instructional leadership skills more than principals.
These findings may indicate that a difference exists in beliefs of skills necessary to be
successful as instructional leaders in administrators certified before and after NCLB
when more accountability was attached to student achievement. Including more courses
in preparation programs that focus on the development of instructional leadership skills
may increase consensus among assistant principals and principals as to which skills are
specifically needed for assistant principals to be successful as instructional leaders.
Professional development opportunities for assistant principals and principals can also be
helpful in developing specific skills each group of administrators need to be successful as
instructional leaders.
Data from the present study indicate that a difference in the importance of these
skills exist among assistant principals and principals. Assistant principals rated these
skills higher than principals. Because of this difference it is important for assistant
principals to have clearly defined skills that are important for them to be successful as
instructional leaders defined in their job description. Principals must also communicate
the skills they expect to see in assistant principals definitively through conferences and
evaluations. Due to this school districts should consider providing more professional
development opportunities for principals as well. Providing more professional
development opportunities for principals is one way to help them better communicate
expectations and skills to assistant principals more effectively. Professional development
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opportunities that focus on instructional leadership can benefit principals and their
schools. Principals will be better prepared to define and describe skills that are important
for instructional leadership for themselves and assistant principals if they are provided
more professional development opportunities that focus on instructional leadership.
Furthermore, school districts and state departments should also provide and communicate
what these skills are to assistant principals and principals. These recommendations are
suggested by the researcher because a difference does exist in importance ratings of
instructional leadership skills listed in the survey of the current study. To identify what is
needed to be successful as an instructional leader, everyone should understand what the
skills are and how they are to be employed in practice.
The second important implication for practice that came from this study was that
first year assistant principals rated problem solving higher than principals. This indicates
that there is a difference in the importance attached to problem solving for assistant
principals and principals. Because of this difference as with instructional leadership
skills, assistant principals should be provided a clear description of the problem solving
aspects of their job. This description should also include a description and expectations of
the transition from being a first year assistant principal to a 2-5 year assistant principal.
These expectations should also be discussed with principals in one on one conferences
with practicing assistant principals. Problem solving skills should be embedded in
graduate programs that align with the expectations of school districts and state
departments as well. Uniformity of problem solving skills among assistant principals and
principals may also be achieved through professional development opportunities for each
group. Recommendations for activities to develop consensus among assistant principals
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and principals are suggested by the researcher because differences was found among
participants in this study. Identification and communication of problems solving skills for
assistant principals can help in their overall success.
Research Implications
In regards to the limitations of this study, more examination of assistant principals
and principals by school levels such as elementary and secondary schools should be
pursued by future researchers to determine if differences in school levels effect the skills
assistant principals and principals think are necessary to be successful instructional
leaders. Celikten (2001), in her study of high school assistant principals, noted that
several things restrict assistant principals from being an instructional leader. The author
noted that time is one issue high school assistant principals face in being an instructional
leader and the means to participate in professional development. Ruff and Shoho (2005)
conducted a study on instructional leadership involving three elementary principals that
identified similarities and differences in the thought process of these administrators. This
study involved three principals at different stages of their careers and how their thought
processes were related to conveying instructional leadership.
Considering school settings either urban or rural is another area to investigate by
future researchers in determining what skills assistant principals and principals deem
necessary to be successful instructional leaders. Pegg and Panizzon (2007) report that
inequalities exist between rural and urban areas in terms of student achievement
regarding literacy. According to the authors, a connection between poor student
achievement and geography exists especially in distant rural areas.
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Barnett et al. (2012) reports that inconsistencies exist in findings regarding
instructional leadership. Since research on the assistant principal is limited a research
study such as the present one can provide understanding into the skills necessary for
assistant principals to be successful as instructional leaders. For example, results from the
current study indicate that assistant principals rated instructional leadership skills higher
than principals.Another area that future researchers should examine is assistant principals
with 5 years are less. Future research in this area should examine why this difference
exists between assistant principals and principals. Additionally, further investigation
should probe into what specific skills assistant principals and principals rate as
universally important to be a successful instructional leader. Learning more about how
instructional leadership is conducted is important according to Neumerski (2013).
Although previous research by Garduno (2009) investigated several skill sets that
assistant principals need to be successful, a need still exists for examination of these
skills. Future research should focus on defining specific problem solving skills for
assistant principals and principals. The present study shows that a difference exists
between the importance placed on problem solving skills between first year assistant
principals that rated these skills higher than principals. Assistant principals with 2-5 years
experience and principals rated these skills similarly while first year assistant principals
rated them higher. Future research studies should delve into the reasons for this
difference and uncover why they exist.
Summary
This chapter has provided a summary of the purpose, the procedures, findings,
and recommendations for practice and further research. The results from this study
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revealed that differences do exist between assistant principals and principals in
Mississippi for importance ratings for scales that are involved as assistant principals
develop in assuming the role of principal in regards to instructional leadership. In
identifying that differences do exist between assistant principals and principals in regards
to instructional leadership, this suggests that more research in regards to instructional
leadership for administrators could contribute significantly to the field. Research on
instructional leadership could help assistant principals and principals understand their
role and function as instructional leaders better. In turn, this understanding and change in
practice ultimately could lead to school improvement and more student success.
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>>> scott johnson <srj1300@yahoo.com> 10/9/2009 11:33 PM >>>
Dr. Garduno,
Hello,
My name is Scott Johnson and I am a doctoral student at Mississippi State University in the
educational leadership department. I am currently ABD and working on a dissertation that will
compare the perceptions of principals and assistant principals as to what skills are necessary to be
a good assistant principal and be better prepared for future leadership roles. In my research, I ran
across your study and noticed that you had a very good survey that would work well with what
I want to do. With that in mind, I was wondering if it would be possible to receive your
permission to use the survey and modify it for Mississippi and my use. Our research is very
closely related and I thought that you did an excellent job with your project. I hope that this will
be alright and I appreciate your time in this endeavor.
thanks
Scott Johnson
"scott johnson" <srj1300@yahoo.com>

You are welcome to use the survey. I will warn you that you receive LOTS of
information and doing the quantitative research part can be challenging with that
much information. Good luck and let me know how it turns out!
Mary Ellen Garduno, Ph.D.
Principal
PACE West
(703) 754-3765

115

APPENDIX B
CURRENT STUDY SURVEY

116

Assistant Principal Survey
Please rate the importance of each listed skill for 1st year Assistant Principals, Assistant
Principals in years 2-5, and taught in courses as they develop skills to assume the role of
Principal in regards to instructional leadership with the scale:
The levels of importance are denoted on the scale as:
1= Not important (Skill not needed).
2= Somewhat important (Good to know but not imperative).
3= Important (Need to Know at least minimally).
4= Very important (Needed Skill)
5= Extremely Important (Absolutely necessary).
1st year AP
Level of importance
Not
Extremely
Develop and implement 1 2 3 4 5
problem solving
strategies to address
staff issues
Lead development of 1 2 3 4 5
school Professional
Development Plan
Recognize, encourage 1 2 3 4 5
and celebrate excellence
with staff and students
Explore and disseminate 1 2 3 4 5
information on new
methods of instruction
Provide direction and 1 2 3 4 5
support to staff in
instruction
Analyze data and
1 2 3 4 5
teaching methods and
make recommendations
to improve classroom
instruction
Share evaluation data 1 2 3 4 5
and continuous
improvement plans with
others
Complete classified
1 2 3 4 5
evaluation process
Share school data and 1 2 3 4 5
relationship to
professional
development

Year 2-5 AP
Level of importance
Not Extremely
1 2 3 4 5

Taught in
Courses
Yes/No
Y
N

1

2

3

4

5

Y

N

1

2

3

4

5

Y

N

1

2

3

4

5

Y

N

1

2

3

4

5

Y

N

1

2

3

4

5

Y

N

1

2

3

4

5

Y

N

1

2

3

4

5

Y

N

1

2

3

4

5

Y

N
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Understand school
1
remediation and
intervention programs
Identify best
1
instructional practices
for student groups with
identified needs
Interview candidates for 1
employment
Work with staff to
1
identify needs/priorities
regarding program
delivery
Participate in
1
development of school
handbook for staff
Complete effective
1
“walk about”
observations
Understand Adequate 1
Yearly Progress
Conference with
1
teachers
Participate in school
1
Professional
Development Plan
Communicate focus on 1
student achievement
Complete evaluation
1
process with teachers
Develop and implement 1
problem solving
strategies to address
student issues
Understand and
1
participate in new staff
mentoring programs
Provide shared
1
leadership and decision
making opportunities
for staff
Work with “needs
1
improvement” staff
Participate with staff in 1
Professional Learning
Communities
Identify and address
1
problems within school

2

3

4

5

1

2

3

4

5

Y

N

2

3

4

5

1

2

3

4

5

Y

N

2

3

4

5

1

2

3

4

5

Y

N

2

3

4

5

1

2

3

4

5

Y

N

2

3

4

5

1

2

3

4

5

Y

N

2

3

4

5

1

2

3

4

5

Y

N

2

3

4

5

1

2

3

4

5

Y

N

2

3

4

5

1

2

3

4

5

Y

N

2

3

4

5

1

2

3

4

5

Y

N

2

3

4

5

1

2

3

4

5

Y

N

2

3

4

5

1

2

3

4

5

Y

N

2

3

4

5

1

2

3

4

5

Y

N

2

3

4

5

1

2

3

4

5

Y

N

2

3

4

5

1

2

3

4

5

Y

N

2

3

4

5

1

2

3

4

5

Y

N

2

3

4

5

1

2

3

4

5

Y

N

2

3

4

5

1

2

3

4

5

Y

N

118

Understand hiring
protocols
Have understanding of
Special Ed, Gifted, and
ESOL programs and
regulations
Recognize and support
highly effective staff
Develop and implement
problem solving
strategies to address
parent issues
Monitor, evaluate and
adjust school
remediation and
intervention programs
Model self-evaluation

1

2

3

4

5

1

2

3

4

5

Y

N

1

2

3

4

5

1

2

3

4

5

Y

N

1

2

3

4

5

1

2

3

4

5

Y

N

1

2

3

4

5

1

2

3

4

5

Y

N

1

2

3

4

5

1

2

3

4

5

Y

N

1

2

3

4

5

1

2

3

4

5

Y

N

Implement program
Change based on data
Observe Teachers

1

2

3

4

5

1

2

3

4

5

Y

N

1

2

3

4

5

1

2

3

4

5

Y

N
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For Assistant Principals
If you are currently an assistant principal, please complete the next section of the survey. If
you are a principal, please leave this section blank and complete the section for principals
below.
List the three skills that you think will be the most important for you as a first year assistant
principal.
1.
2.
3.
Please check all that apply.
_____Elementary Assistant Principal
_____Middle School Assistant Principal
_____High School Assistant Principal

Years of experience as Teacher:
_____ >5 years
_____ 5-10 years
_____ 11-15 years
_____ 16 or more years

So you have any other administrative experience?
_____Yes

_____No

If yes, what? __________________________________

Thank you very much for taking the time to complete this survey.
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For Principals
If you are currently a principal, please complete the section below. If you are an assistant
principal, please leave the section below blank.

List the three skills that you think are the most imperative for the new first year assistant
principal.
1.
2.
3.
Please check all that apply.
_____Elementary Principal

_____Middle School Principal

_____High School Principal

Years of experience as Principal:
_____ >5
_____ 5-10 years
_____ 11-15 years
_____ 16 or more years
How many new assistant principals have you supervised during your career?
_____ 1

_____ 2

_____ 3

_____ 4

_____ 5

_____>5

Thank you very much for taking the time to complete this survey.
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